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P R S F A C E 


At the thr.shold of 21st century^ it is a matter of 
groat concern that inspite of the efforts made to provide 
oqual educational opportunities to w^^len in India, they 
are far behind educationally and vocctionallyt They have 
marginal access to vocational technical and profc'ssional 
education, and consequently, their representation in 
vocational technical and professional occupations is 
negligible. 

Inspite of tht fnct that the girls out perform boys 
in different board and university examinations, a careful 
analysis of women in the labour force reveals that most 
of them are engaged in Unskilled occupations and a fow 
educated women in tradition:',lly feminine occupations, such 
as, clerks, teachers, socr^-jtaries, nurses and other health 
workers etc, A negligible number of women is found in 
non-traditional occupations, such as,, advocates, judges, 
engineers and air pilots etc* The question arises that 
why girls are not career oriented? Why entry of girls 
is restricted to a foW traditionally feminine occuphtions? 
Why they are, secretaries and not managers? Why engineering 
is masculine and homo science is feminine. 
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The prograrnr.e to develop career potential of 
girls seeks inspiration from the National Polic/ on 
Education (NFH 1936) which states: 


"Major emphasis will be laid on women's Participstion 
in vocational technical and prof;-jssional education 
at different levels. The policy on non-discrimination 
will be pursued vigorously tu eliminate sjx stor* o- 
typing in vocational and professionrl courses and 
to promote women's participation in non-traditional 
occupations, as well SvS in existing and orriurgent 
technologies". 


The present project is an action research programme, 
which Was carried out on class XI rand XII in throe Govt. 

Girls Senior Secondary Schools with the purpose of dijvoloping 
positive Sfclf-imags and self-confidence among girls -tnci 
promuting vocational participation especically in non- 
traditioniil Occupations, 


In Chapter I of this report, the nv>ed for thi' 
programme and its objectives have been discussed. 

Chapter-Il discusses the profiles of the girl studen-ts. 
The analysis of the responses reveals the,' way girls choose 
their subjects, their role preferences, self-image and 
future nutlook. 
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Chapter III is concerned with a detailed description 
of intervention strategies which were designed to develop 
career potential of girls. 

The reactions of the girls, teachers, principals and 
counsellors of the participating schools and women guost 
speakers are described in chapter IV. 

Chapter V relates to the oxneriencos gained through 
this programme and the activities which the schools can 
organise for development of career potential of girls. 

(G • K. J one j a) 


Datedi25th Augustf1992 
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sector. This table clearly indicates the repreienta.tion 
of employod women in teaching» ’clerical or unskilled jobs 
and negligible representation, in, rest of the, occupational 
divisions. This is because the educational attainments of 
women(Table 1.2) delimit their scope of employment to only 
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a selected fields. ‘ ' -; , " ' 
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Percentaae of women workers to total women in 1967 & 1961 


”Code No 

dccup’ational Doscriptidn 

Percentage 
Public Priva’- 
Sector Sector 
. .I960 ... 1967 


. 2 

3 

4 

0(-052) 

Professional, Technical & Related 
workers (excluding Primary & Middle 
School Teachers). 

21.7 

9.B , 

052 

Primary & Middle School Teachers... 

35.4 

3.0 

1 

Administrative, Executive & 

Managerial Workers. 

1.6 

0.1 

2 

(-290) 

Clerical & Related workers (excluding 
Unskilled Office workers). 

13.1 

2.0 

3 

Sales workers.... 

0.1 

0.1 

1 

1 

Farmers, Fishermen 8. Related workers 
(excluding Agricultural 8, Plantation 
labourers) 

415) 

0,3 

0.3 

5 

Miners and Quarrymen 

0,7 

1.7 

6 

Workers in Transport 8. Communication 
occupations 

1.1 

0.1 

7 8. 8 

. Craftsmen & Pro-.’oedon Process Workers 

0,8 

26.3 


(-890,899) 


(excluding loaders, Unlondors and 
labourers n.e.c.) 


2,2 


0.7 


9 Service, Sports and Recreation Workers 

(excluding Watchmen, Chowkidars,Cleaners, 

Sweepers and Watermen) 

(-903,931) ■ 

290 Unskilled Office Workers 2,6 

414,415,890, 

899,903,93lUnskilled Workers, Other 20.4 

__________ ... .1 .. _ 

Source; Occupational EducationQrWrtJrn Tn iWiT’Pubirc'sV'ctor- 
1968, DGE&T, Ministry of Labour. New Delhi, 1971. 

P. 22. 


0.6 

100^0 
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TABLE 1.2 

Distrilou Lion of woiRGn employcws by educational levels in 
private sector, 1 79. 


srNoT 

“T 

1 . 

2 . 

3. 

4. 


5. 


6 . 


7. 


8 . 


Educatidnal qu alification 


Bolow Matric 

Matric and above but below graduate 
Graduate: 


Science 

Others (Arts,Commerce, 
Law, etc. 


Post Graduate and above: 

,a) Science 

,b| Arts (including Law) 

,c) Commerce & others 

Graduate: 

Engineering and T-chnology 




b) Medical 

c) Education 

d) Agriculture 


Post Graduate and Doctorate: 

(a) Business A*dm ini strati on/ 

Personnel Managciuv-at 

(b) Other ('’hartetod/Cost Accountancy/ 
Social/Labour oteJ 

Diploma Holder; 

a) Engineering & Technology 

b) Medical 

c) Business ,'idmlnistration/Personnei 
Managsnent 


Teachers Training Institute,Apprentices 


No. of 
women 
.employees 

Percentac 
to total 

3 

4 

37,018 

35.0 

6,387 

6.0 

901 

0.9 

1,730 

1.6 

■ i1,528 

1.4 

4,760 

4.5 

263 

0.3 

153 

6.1 

1,152 

1.1 

10,356 

9.8 

49 

0.1 

115 

0.1 

33 

(-) 

244 

0.2 

2,081 

2.0 

89 

0.1 

2,081 ' 

2.o' 

36,381 

34.4 


Jotal 


10^743 


100.00 


Source: Occupational Educational Pattern in India (Private Sector- 
1979). DGE&T, Ministry of Labour, New Delhi,1985. tp.24). 
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It is true that .v^a today tho Utorocy among * 
girls is very low and drop out rato vary high. Only 
ro small percentage of girls are able to complete th'- 
education upto secondary school level* For most of 
these girls, it is tho terminal’s tags. Thovi.; is dr^.n 
in educational and career committnynt of girhs and 
they give qri-^ater priority to marriage. Marri-rf; 
is also a priority to career for those who enter 
the plus two stage at school or join colleges, It 
is not that the girJs are at fault. In fact, they 
are brought up in such a manne'r so as to prepare them 
as "homemakers'' and not as "breadwinners". In order 
tc promote girls' participation in professional, 
technical and higher education and also oarticip*’tion 
in non-traditioi.,,! occupations and emergent technoloai;..?!, 
it is necessary to understand them in tho' sociaJ 
context. 
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ucluo.iLionel o'Xl loiiiiiist literature r.i^wal'J y-iat 
’ 1'’vtl.^y thernsc^lv-'f; in ' ou,''portivn“'rolo '.t 1 they 
derive status of identity based nn a r. 1" rAonsbip. The 
Sex-role sterGotyoi;S prevalent in out' soci jty .:hrow lig’-.t 
on the DTOcess ef identify formation in girls v'nich is 
i if act totally dissimilar to that of boys. A boy tends 
to construct his identity areund his vocational choice 
•ind tends to be identified by an occupatinn (Who am I? 

\Vh: t do I do?). The girl tends to keep her identity diffus»'. 
Mar identity Is bound up not so much in what she is as in 
v^hat hor husband will bo (Douvan & Adelsonp 196b). A girl 
may have a history of achicv-ments at school and college lovel 
or other significant experiences of success or ■^allure etc. 
but oventu-illy h'r identity and status depend cn her husband. 
It seems to he more of 'sex-rcl^^ adoption’ than 'sex-role 
preperence' in the formation of 'sex-ro.le identity' or 
sox-role cmcopt which infers that girls are ovt-r socialised 
to become 'traditional womufd and hence not to develop sense 
of MoV 


Bern and Bern (1973) described sex-role socialize'.tion 
practices that influence women's expectations. Some 
occupations and personal attributes are considered as more 
appropriate for females than miles, for example, occupcations 
such os elomentiry school tuachor, nurse, secr'at.ary and 
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attributes t'escrf ed by adlectivus surh .-s n^-ssscrtlv.', 

tactful, g.jntlt, rifcot and quiut utc. 

Sartin (1970 quotud by whito, 1906) observes t’nt 

most of the jobs that woiien do cm be as an extmsi in 
of their traditional rolos of nous: wif*.* TIT'S I? ^Ino 
the reason that the work which woman do is n'lt ii'.J*' lh 
high*;! esteem than the woi'k which ineii '.hi. ilt-ncu, it is 
necessary to raise the consciousniiss 'f girls frciin Liu* 
beginning to identify thenselvos as in’lividunls. They 
nff(.c: to be helped to question their abiliti's o'ld limitations 
with the goal of occupying a suitobi: occupati-n-d r h:.* 

It is also obsorvod that mas cu I in.; ch,>roc u.'ri sties 
and work characteristics vir;- similar bocpuso thi' m'dr'S vn .t, 
goncrunlly associated with work. If the '//omori also work lik; 
men ai] '-'I -^oaropri itoly, ',h'/ :iro labello'i t-’' Of- maccuJ inc, 
type because a worker's ch.';’act.Tistics viz., cntrifU.-t oco, 
independence, assertiveness, leaJv,csli.ip nbiULy, ci/jrlno 
ability and decision making ability ate. ir;, o'Jite 'lissunanl 
with traditional definitions of femininity* 
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The rtloti"ship of m.isculinity fi^inininity with 
self es t-'Oia h-’S been investiy''ted. In a study by Jan^‘t 
Sponct. (1975 quoted by O'coiirior et» nl.>1978), wernun 
;;nd iiiL.i vvho were high in b.^th masculip.itv: nne! fconininity and 
vforo therefore cinssificcl ns androgynous, were highest 
in sulf-estoern, followed by those who scor.d high in 
nasculinity and low in fomininity. Those v'ho scored low 
on both sots of characteristics were lowest in self- 


Donolson and Gullahorn (1977) state that androgyny 
is imnierv;-ly prnctic’l. Androgynous oocsons can nioilfy 
their b-jhaviour to be effective- in a particular situation, 
without worrying about whether or not th:!it feelings and 
behaviours are consistent witln sex-rules or with their 
own role-rt'latod conditions of worth. More important, 
anux 'gyn/ j-o '’ssociat^J y\/j.ui personal satisfaction and 
a more complete and spontaneous personal expression of 
basic human potentials th.an is sox-typing. 

According to Bardwick (l980), increasingly psychologists 
and lay observers are making judgements that people v\^ho score 
high on th^ ir own gander scale aod low on. other =ir'^ not 
psychologically healthy because their development is confined*. 
Androgyn lUS peoolo are mare psychologically healthy according 



0 


to a variety of indic^iS(^Spence, Hjlmrich =ind Stoop 197l3j 
i3.,rzLiio> i?7b). For oXiiHiJ. , oiidrogynous subj-jcts 

of u,ica sox scorn'd highi.'St of all groups in s.-df-esteciu ,'fid 
the subjects equally lov/ on both types of cliaractorif.tics 
wore the lowest '^f all in self-esteem. 

Helibrun (l975) has noted that the arvlroqynms 
concept of psychological health Jc-fines tho ideal person 
us having a blend of interests abilities and traits v,fhtch 
art; both exurossive and instrumental. Donolson an>' Gullahorn 
(1077) arc Oi^ the view that peopl:' are "natumn/" androgynous 
and the human being is capable of initiating action -nd 
effecting change^then the way is open for wimen (and. men) to 
change life-stylos that are not comfortable or satisfying to 
them. Women can choose to function (like "norm-l'’ man 
Proactively) rather than reactivoly (like "n 'rmal women) as 
many wor;on have? already dMo. This requires personal courage. 
However, tho suoport of othc-r people is helpful, and umch 
social change may bo necessary for women in genorcal to 
feol the potential for changing themselves '.t becouing 
what they want to be. 
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The contention of the present work is to highlight 
the f-ot th-'t both boys ,r.nd girls can develop ail tho 
potentialities and express all the orientations. They 
need to be helnod to have or develop relatively equally 
high or well“developed characteristics of both the feminine 
and masculine roles which is called v>(orkable androgyny. 

It could be achieved with the help of psychologists, planners 
of various development programmes and members in helping 
professions. It is required that they keen in mind that 
if roles -^ro not assigned on the basis of sex and importance 
of gender is minimised by emphasizing individual capacity 
for taking any Sut of responsibilities, then it will probably 
be found that interests and character is-tics of most people 
do bucome androgynous. 

It has been observed that even if there is gradual 
increase in the number of women employees in organized sector, 
a large number of women are oinployed as teachers, clerks 
and medical workers etc. The occupational preference of 
women for 'typical' women's fields suggests two motives 
operating behind. Firstly, girls think of marriage, family 
and societal approval before they plan for any work for 
them. Hence they don’t think or plan to have a career but 
a job which they may or may not have to do after marriage. 
Secondly, the women are highly motivated to avoid success. 
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They perhaps feel secure if they opt for more traditional 
occupations th-.n for nonltcaditional ones. In this conn^^ction, 
Margaret Mead's (l949) statement seems to be true today 
also* She wrote 'Tno more successful a man is in his jnb, 
the more certain overyon.> is that he will mjko a desirable 
husband, the more successful a women is, the more most 
people are afraid she may not be a successful wife'. 

Similar observations regarding women’s foar of th;ir succ. sn 
wore made by Horner (1969) and Hawloy (1972). It is 
therefore understandable that ejondox affects tho enreor 
doveioprasnt. Hence, it is necessary that suitaJolL career 
development programmes for the girls should bu planned. 

These programmes should be aimed at helping rhe girls 
to include combinations of war!:, marriage and family 
responsibilities in their plans anc'. they can do it .successfully 
even while pursuing tho careers which were not popuJ a"^ among 
women before. It is also very important, to help the glrl.s 
to understand the diffaronco between job and Ccaroer and 
changing attitudes of society about work. Now work is not, 
considered only a moans to earn livelihood. According to 
Yankelovich (l974) people increasingly feel that work 
provides or should provide the opportunity for self-fulfillment. 
More than any other committment, work is porcoived as the way 
creativity, responsibility and solf-actualizatlon c.'in bo 
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aclU'-v«d* Now one con question thet if half the population 
works, u.rcns jnd sotisfifes tha need of self-fulfillment, 
there is reason to question that why the other half be 
denied or deprived of these accomplishments and not actively 
seek work in order to develop their potential? 

It has been my view that work also provides feeling 
of solf-’worth. For example, if you take work away from a 
man, then sue the change in his self-image and self-worth. 

Ho fools totally useless without work. It shows that work 
alone is n strong variable to give the feeling of self-worth. 
Hence, in order to develop feelings of self-worth in girls, 
thoy should bo encouraged to participate in work which they 
think is suitable for them. 

For prarticipation of girls in variety of work Dhar & 
Jon<ija (19B4) suggested tliat girls should be given career 
inf^M'■ i.arLnn and provided C'>un5oIling for education and work. 
Birk nndTannoy (1973) dovolopud a programme for high school 
women. These authors dealt with the influence of sexism and 
stereotypic attitudes about women's roles, consideration of 
unconventional (for women) occupations, and discussion of the 
pervasive myths about women's working habits. 
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Farmer (1975) locusserj on counselling to develop the 
enroor p-. Lntiol of Shu suggostod th,:t counsellors can 

inert-aSG career potential of women by providing information, 
questioning traditional attitudes and teaching work-related 
skills. 


In order to help young girls in their role identification, 
they require suitable role models. Mothers and female 
relatives are no longor suitable rolo models for Ihcm. Tho 
children of working mothers perceive tho importance of their 
work just to buy some comforts for the family, They tlon't 
perceive their mothers ns caroer-oriented women who work 
for self-fulfillment. The stories of some woman achiovurs 
do appear in various mogzinc'S and very recently some television 
programmes also presented successful women in traditional 
and non-traditional fitilds. These messages do not reach 
all th , ;oung girls. They require rolo-modbls from their 
community with whom they can tnlk about their nature of 
work, education, satisfactions end their life style. This 
is particularly effective for the secondary and senior 
secondary school girls who need to consider career options 
open to them. 



In view of ths various considerations mentionod in 
tho proceeding pages, it is contended that there is great 
need of guidance and counselling programmes for school girls. 
Through these Driigramines the girls should be helped to 
broaden their outlook towards themselves and to prepare 
for their roles for tomorrow which they feel will be 
ad.-jquate for them. 

Obiectivos of the Programme 

i4aN "Wajm ft 1 iMKim i. I ruA i«<Mrnf w • i «• wuMva •■'■a 

The programme under rsferonce is an action research 
programme which was initiated to fulfill the following 
objectives j 

i) to improve the self-image of girls and develop 
self-confidonce. 

ii) to help them to develop workable androgyny, 

iii) to help them to develop identity related tu work, 

iv) to give them career orientation, 

v) to motivate them for career (traditional or non- 

traditional) * 
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AssumB+i'ins 

4 1 j I r ' k * 

Thfc progrnmmcj is bnsud on thij following assumptionsi 

i) Each individual has potentialities and ono 'if 
them is ability to do work, which is g^norally 
unrealized in case of girls. 


ii) Through planned ouidanco activities, the girls 
can be helped to devolop the career potential. 


iii) If helped, each individual can loom to think 
for himself/herself. 


iv) Self-confidence and positive values can bu 
imbibed if one sees the person of smno sex 
having probieiiis, devising niothods to solve 
them or solving them with courocie and thinking 
and working further enthusiastically with 
confidunce competing with others. 
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STUDENTS 

Devtilopiiienb of Questi cnnc.ire 

In order to develop n need-based guidance progronme 
for development of career potential of girls and to see 
the relevance of socio-cultural and developmental charncteristi 
as mentioned in Chapter-I, a questionnaire was developed. 

The questionnaire was in great detail covering all the 
aspects such as, self-image, identify, career orientation 
and work related perceptions (Seo appendix l). 

COLI^QIIOJLPXMB 

The data was collected on class XI and XII students 
of three government girls schools in Delhi. The students 
belonged to middle or lower middle class familios. 

Selection of the Schools; 

Before taking permission from Directorate of Education, 
Delhi Administration to carry out the programme in the schools, 
the schools were visited and consultations were held with 
principals and counsellors in the schools. Only those schools 
were taken where the principals agreed to give co-operation. 
The presence of counsellor, who had good rapoort with the 
principals and school staff was considered advantageous. 
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Also the investig-itor ivant'.u the help and involvement of 
at least one person from the school for the entire Juration 
of the progiamme. The staff member/counsellor from the 
School could help in following ways; 

i) fixing the tinio with the time-table incharqe 
and informing about the changes, if any to 
all tho concernc-d, such as principal, teachers, 
investigator and students. 

ii) making the sooting arrangement for the students, 
guests and the school faculty, 

iii) attending the quests speakers. 

iv) seeking co-operation from the school staff. 

Finally, the following three schools wore s;lectud for 
the programme: 

i) Govt. Girls Sr. Socondnry School, Sriniwaspuri 

I 

New Delhi. 

School 

ii) Govt. Girls Sr. Second ary/No .1, Lajpat Nngar, 

New Delhi. 

iii) Govt. Girls Sr. Secondary School, Jangpura Extension, 
New Delhi. 



17 


AJininic trci-Uoji of Q ul'G bi.innairt: 


Tho cl.itci was col.l«rb'! on 46 d class XI and XII 
girl stuUonts of Scioncy, Commcjrco and ;\rts stryams. The 
total number of class XI md XII stulents in each stream 
in the three schools is given belowJ- 


No. of girls in Scic.nco stream = 80 

No. of girls in Commerce str 00 ) 11 = 150 

No. of girls in Arts stre-m = 235 


In Science and Commerce stream, the number of girls 
in each scho.ol was very small. Honco, it was easy to 
administer the questionnaire. The students in the Arts 
stream were divided into small groups (N=15 to 20) in 
order to give attention to students while thyy fillisd the 
questionnaire. The investigator read out each question, 

h 

explained them in Hincii, clarified the doubts and then 
supyrvi-sod in ardor to is j that all the students answered 
tho question,before moving to tho next question. It was 
considered very important to ensure that all the students 
understood and ansv^orod the questions, Tho students ware 
also motivated to answer all the question sincerely, if 
they wanced to be included in the further activities of 
the programme. 



18 


aN;-vl y3IS of data 

As alroady indices tod i the questionnaire cf^nsisted 
of questions on self-image, identify, carec?r orientation 
and work related perceptions. The analysis of responses is 
also done category v/isetln all the casos, percentages have 
been calculLitad. Tho results represented in tabular form 
indicate actual number of responses as well as percentage 
of resoonses. Reporting of the results is in tho form of 
percentages given within brackets. Category wise details 
are discussed in the following pages. 


Solf-ImagoJ 

The analysis of the responses given by girls to 
question number 22, 23, 24, 25, 27, 28 and 32 indicate that 
girls, in general have pot'r self-image. Table 2.1 to 

2.7 represent tho responses and percentage responses to the 
above mentioned questions. 

Table 2.1 shows that most of the girls are of the opinion 
that a girl should participate in traditional activiLios such 
as, learning to cook well (81.27), to look beautiful (64.05), 
to be homely (66.78), to attend the guests (54.39) and be an 
ideal traditional woman (70.14). However, a large number of 
them are in favour of receiving higher education (58,38) and 



t able-2.1 

Responsos on the question what a girl should do? 


Nature of responses 

No. of 
responses 

Percentage 

to look beautiful 

305 

64.05 

to learn to clo make up 

113 

23.73 

to learn to bo homely 

318 

66.78 

to get higher education 

278 

58.38 

to be an ideal traditional 
Indian Women 

334 

70.14 

to do service 

154 

32.34 

to do some work at home 
to earn money 

35 

7.35 

to learn to repair household 
items 

03 

0,63 

to learn to repair electrical 
appliances 

02 

0.42 

to attend to the guests 

259 

54.39 

to learn cooking special 
dishes 

3B7 

81.27 

to plan household matters 

93 

19.53 

to show anger 

59 

12.39 

to do shopping 

76 

15.96 

to keep accounts 

65 

13.65 

any others- should not be loud 

01 

0.21 
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some of them in favour of doinQ service(i2.34). Responses in 
favour uf non-tradi tional cctivitios like planning household 
matters (l9.Ei3), keeping accounts (13.63), repairing 
household items (O. 63 ) or repairing gadgets etc. are very 
low. 


Responses in Tabli, 2.2 ore nat very much different. 

No doubt that a large number of girls approve the idea of 
higher education (58.59) .and some kind of training (36.12), 
but still they arc in favour of a girl's getting mnrriod 
and staying at home (49.35). However, vory few girls think 
it appropriate for a girl to continue work evcjn after m.arriage 
( 11 . 55 ). The attitudes of other girls also required to be 
changed so that they also get motivated to participote in 
the world of work. 

The men in our society do not seem to have favourable 
attitudes towards working women. Table 2.3 reprosonts the 
attitudes of men towards working women as they -are perceived 
by girls. According to thorn, men think thrat v^fo^king women 
go out of a man's control (83.58), become independent 
individuals (55.07), irresponsible wives (50.40), neglect 
hornfamily and children (42.63) and are homo breakers 
( 42 . 42 ). Men do not think about working women to bo efficient 
( 2 . 15 ), intelligent (13.23), traditional (2.31) and good wives 
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lAOLBrJlig 

Appropriate role for a girl school leaver 


fyoe of res.jonsG 

Jini ■ -nin 1 

responses 

'**^ 9 *! 4 

Percentage 

to get married and stay 
at home 

235 

49.35 

to receive higher education 

279 

58.59 

to get some training 

172 

36,12 

to do some work -md leave it 
after marriage 

93 

19,53 

to do some work and continue 
it after marriage 

55 

11.55 

to do some work and not to 
get married 

03 

0.63 


To3LE-2.3 


Perception of attitudes of men 

towards working 

women 

Cate^xy of~f^ponses ™ 

No. of 
responses 

Percentage 

T ndupendont 

267 

55.07 

Out of thei' control 

398 

83.58 

Proud 

187 

39.27 

good home makers 

73 

39.27 

heme breakers 

202 

42.42 

good wives 

39 

8.19 

irresponsible wives 

240 

50.40 

good raothi^rs 

77 

15.17 

neglect children 

203 

42.63 

efficient 

15 

3.15 

traditional 

11 

2.31 

intellectual 

63 

13.23 

crude 

99 

20.79 

any other - disobedient 

04 

0.84 
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(£i,l9) ana moth or s (l6.17). This sh-nvs that men -'.Mi't 

, 1,.. th: w'mtjn v-hn >\\r\ 'Lo th-.' stcif'-'typo'i r^l..>s 

and bwe^mo anMrog/naus. H..-'thor, Uv.'y -lovdap rK-gitlv^- 
nbtitur’.os towardT tho v;.irking w ■ni..n, Thir, ir. n^rhapo als- 
one of the i'eosons th't th, girls pv,,for t'- identify 
therrsoivos mth th,:- U'ailitJ'''n-'l roll's -hi i .;/o afr lid -S 
'•ccupationnl participation and snecoss. 

The girls havo nognlivn amnnos of thomsolvos is alnc. 
indicate)'! from the av'sponsv.s irj T"-ble 2,4, 2.5 ,’nd 2.6* 
Majority of hhe girls v-xorc'.sutl {rah If 2.4) that vv .i.oon ■tr*; 
l.jss successful (62.37) as compnroa ta in, n. Very U'W 
girls perceive women to be m.,re successful (17,43) ,uul 
equally successful (11.34) to tlioir mun cnlli,,quas. Ability 
wise (Table 2.5) also they bn*t pcrcjivo v nun to ou 
intelliyent (13.86) than men, rath«..r they p.Tcclv,' men t" bu 
rnor., intoll ijont than vj'in n (52,/l), For tirjn ( fobJ2,6) 
men are more hard working (d4.52) than women -n for 
some' )f tliom,'both sexos arc hnr! ir'rking (21.63). Only 
10.71 percent girls feel women to he more ha.rdworking. 

Another aspect of the girls' nug-ativu self-imagc-s is 
ohat they discretely inlicato that occup.ations for men (5d.18) 
and women are different (38.64), Howuvur, a few (4,83) 
indicate that all occup.iUons are me,ant f U' b^th the sexes. 
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TAB LE-2.4 


Perception ai'out succussfulness of women in comparison to men 


do'ti.'q'Vy '"’F"responses 


NO. of Percentage 
res po nses.. 


equally successful to their men colleagues 54 
more successful to their men colleagues 83 
less successful to th^ir men colluaques 297 
cannot comment 31 


11 .34 
17.43 
62,37 
6.51 


TA3LE-2.5 

Perception nbou.t^.intelligence among women as compared to men 


Nature of response 


"No'”"of '*''T’iJrceril;age 


.... resp onses 


- 

Men are intelligent than women 

251 

52.71 

- 

Vilomen are intelligent than men 

66 

13.86 

- 

Both men and women are intelligent 

43 

9.03 

_ 

Cannot comment 

35 

7.35 


TABLE-2.6 


Responses on comparison between men 
hardworking 

and women 

on being ^ 

"Nature of responses 

No. oT 
res 00 nses 

Tercentage 

Men are more hard working than women 


212 

44.52 

- Women are more hardworking than men 


51 

10.71 

Both men and women are equally hard 
working 


103 

21 .63 

Both mon and women are not hard working 

60 

12.60 

Cannot comment 


39 

8.19 
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The girls accept the prevailing attitude that feeing 
a girl is a big weakness. Responses in Table 2.7 indicate 

* f ' t ' 4. ' * ; ' * ' I 

that society does not support women'who opt'fbr self- 
employment. According to them, women opting for self- 
employment have the major problem that they are more 
inclined towards marriage (75.39), less knowledgeable 
(51.4b), leSa hardworking (44.52), low risk-taking 
(3'8.64), have feelings of failure (42.21) and feelings 
of insecurity about success (33.18). One of the 


interesting problem perceiv'-'d by 50 per cent of them 
is ’’because they are girls”. Being a girl in itself 
is a hurdle in order to be self-omployed which draws 
attention of anyone who wants to help girls to improve 
their self-image. Other difficulties mentioned by 
them are! attitude of the f^ily (51-.66), lack of 
riforal support (37,37), financial resources (40.32) 

I 

amd societal pressures (49.77). This also indicates 
that being a woman, it is more difficult to get 
financial or moral support from family which is also 
a reason for having poor self-image. 
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IABLE-J.J. 

Perception of the problems faced by women opting 
for self-employment. 


"’ProbTem” Area " . " 

No. of 
_rcspj)_nso^ ^ , 

Percentage 

lack of moral support from 
family 

178 

37.38 

lack of financial help/rosnurces 

192 

40.32 

societal pressures 

237 

49.77 

attitude of family 

246 

51.66 

feelings of insecurity about 
success 

158 

33.18 

fear of failure 

201 

42.21. 

less hard w.rking 

212 

44,52 

less knowledgeable 

245 

51.45 

low’ 3risk taking 

184 

38.64 

more inclined toward marriage 

359 

75.39 

because they are girls 

237 

49.77 

any other-In-law don't allow 

08 

1 .68 


nlHvana 
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Ide n ti tv 

Our analysis sup,.)orts the observation that a man 
is identified by the work and a woman by the husband. 

Table 2.8 indicates that most af the girls like to be 
identified as a daughter (74-97), and few as a wife (7.14) 
and mother (4.41). It seems that at present since they are 
unmarried, it is natural for them to identify as a 
daughter. Very few girls like to be identified as a worker 
(11.13), while majority of them (Table 2.9) respond that 
a man's identity is as a worker. 

Work for woman is not perceived as a necessity. 

Table 2.10 shows that a woman should work only when 
she is in financial crisis and has no male member to 
support her, such as, widowed (46.83), divorced (31.29) 
or unmarried (l3.86). Like males she is not a bread 
winner. Th.’se who feel ih-it a woman should work otherwise 
also (5.67) perhaps think work not only means for financial 
gains but otherwise also. 

As perceptions of the girls about work are tradi¬ 
tional, similarly perceptions about desirable behaviour 
for women are also stereotyped. Responses in Table 2.11 
show that girls should behave in a feminine manner 
(66.28) and not in a masculine manner (l6,80). However, 
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T/vBLE -2.8 

Responses on girls' identity 


Response Category 

NoV"of 

resjoonsos 

Percentage of 

__ 

74.97 

as a daughter 

357 

as a wife 

34 

7.14 

as a mother 

21 

4.41 

as a worker 

53 

11.13 


TABLE-2.9 

Responses on a man's identity 


Category of response 

as a worker 
as a son 
as “a husband 
as a father 


“FJ^of 

Percentage 

responses 


297 

62.37 

31 

6,51 

75 

15.75 

62 

13.02 


TABLE-2.10 

Responses on when should a woman work 


Category of response 

No. of 
responses 

Percentage 

» when single/unmarried 

66 

13.66 

when divorced 

149 

31.29 

- when widowed 

223 

46.83 

work otherwise also 

27 

5.67 



some girls do foel tliat they should behave in tnasculino 
or feininim; manner acc^r 'jt: the situati'm (24*57) • 

This indicatus that change is taking place in attitudes 
of young girls (though a v-^ry small number) which n>.,ads 
to be strengthened b-j develop workable androgyny among 
girls. 

Not only that the girls perceive need to work 
ranvJ desirable behaviour for them in a sterootypoi w-ay, 
the activities in which they are engaged in their leisure 
time are also more or loss traditional. Table 2.12 shows 
that by and large girls help at home (80.22), knitt (53.97) 
stitch (52.08) and gossip (31.29). However a large number 
of girls do watch television (71.19), some read film 
magzines (17.43) or visit friends (20,58) ate. It 
indicates that while helping at home and gossiping vath 
woman, they always reJ atf' th.'r,is,d,ve5 to household and 
identify with that group. Honcu, their self-image ari'l 
identity is strengthened on the trr-ditional lines. 

The observations given above are fuither supported 
by the responses presented in table 2.13. It shows that 
the most of the girls perceive home making (66.78) as 
the important task for them than career making (21.84) 
or both home making and career (9.03). 
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TABLE- 2.11 

HtispLinses on desiroble behaviour for girls 


t, i^rfukn 

Category of response 

«u.iw««t‘U<MjieL M ait n MmwMi 

No. of 

Percentage 

t W JIM 

____ ________ 

_re_sponies 

ua ,,_r- T —rr ■ — 

- 

Confine to feminine behaviour 

268 

56.28 

- 

Behave in masculine manner 

80 

16.80 


Behave in masculine or faminine way 

117 

24.57 

l> *■*»■<** 

according to situation 


, , 1 iLm- 


,L:i9LE“l*J2 




Leisure time activities montionod by girls 



'‘l^turrof’acti'CTty''^"'* .. ’ 

"No. of 

k»<i» 1 r-. nr ■" mmatit 

Percentage 



response 

» mr 1^ nnrmTTTTTf-ir 


Helping at home 

382 

80.22 

•■1 

Knitting 

257 

53.97 

am 

Stitching 

248 

52.08 

- 

V/atching TV 

339 

71.19 

- 

Gossip 

149 

31.29 

- 

Reading Film raagzinoo 

83 

17.43 

- 

Visiting a firend 

98 

20.58 

am 

Visiting relations 

13 

2.73 


TA3LE-2.13 




Responses on what is important for 

the participating girls 


Response category 

No. of 

Percentage 



responses 


am 

Homo making 

318 

66.78 

- 

Career making 

104 

21.84 

- 

Home making and career both 

43 

9.03 

- 

Any other 


- 



Siiiiilarly» responses to a question (No. 41) whether 
a cjirl/v'"T-"' can oombinL family and woik successfully, 

only 16 per cent said yes while 83 per cent feel that 
a girl cannot combine home family and career successfully. 
They think that working v/c^Tien's children are neglected 
and one has to listen to in-laws. 

It is seen that girls are not familiar with working 
women personally. In the questions (number 33 and 3d) 
about information about working ladies known to them, 
a few of them (4,4) could mention about working women known 
to them who work as doctor, nurse, teacher and beautician. 
Some of the girls mentionoc. the name of the first lady 
IPS officer as the working w^man they know and is their 
ideal too. None of the girls could give details about the 
qualification, nature ’'f w'^Tk, place of work or name of 
the office,organ.,ation and pay etc. of the working women 
they mentioned, Thoy mentioned that they have seen them 
going for work only. That may bfe the reason that the girls 
are not able to identify themselves as worker. Henco, in 
order to motivate girls to take up suitable career, it is 
necessary that they should meet women who have combined 
home, family and career successfully. 
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llo^k Rela ted Percpptjf'ns 

The girls perceive wurk anj occupations in a stereotyped 

way Table 2.14 and 2,15 clearly show that girls feel that 

some occupations are meant for females (38.64) and some 

occupations are meant f ji males (54.18), Only 4.83 per c^^nt 
, for 

responded that all occupations ars/both sexes. 

Table 2.15 goes further to investigate the stereotyped 
perceptions. Out of the list of 30 occupations (15 tradition ally- 
male occupations and 15 traditionally female occupations) 
the girls perceived traditionally '’women's jobs" such as 
nursery teacher (49.56), Beautician (43.05), Steno-typist 
(36.69), Radio and TV announcer (36,96), Midwife (35.07) 

Home Science teacher (34.44), Telephone operator (30.66) 

House Keeper (28.14), Nurse (26.54), Dancer (24.36) as 
more appropriate for girls with the exception of Police 
Inspector (20.58). 

The occupations of Jeweller (0.21 )j Forest Officer 
(0.21) Pilot (0.42), Bus Conductor (0.42), Ticket Checker 
(0.42), Chartered Accountant (3.78) were considered least 
appropriate for girls. Occupations such as Architect, 

Refrigeration Mechanic, Insurance Agent, Fire Officer and 
Horticulturist etc. carried no response which means they are 
considered not appropriate at all for the girls. 
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TA BLE- 2.14 


Perceptions about occupations meant for mon ancl 
women 


Nature of response 


No. of 
responses 


Some occupations are meant 258 

for boys only 

Some occupations are meant 184 

for gills only 


Percentage 


54.18 


38.64 


All occupations are meant 
for both boys and girls 


23 


4.83 
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TABLE.-.2.j.5 


Occupations that a girl could choose 

Pr-T nttjr 


164 


34.44 


Draughtsman 

Home Economics Teacher 
Radio and TV /innouncer 
Jeweller 
Beautician 
House Keeper 
Telephone Operator 
Air Pilot 
Horticulturist 
Nursery Teacher 
Architect 
Insurance ^vgent 
Mid wife 

Interior decorator 
Police Inspector 
Forest Officer 
Refrigeration Mechanic 
Receptionist 
3ton.' Typist 
Chartered Accountant 
Mining Engineer 
Bus Conductor 
Air Hostess 
Dancer 
Nurse 

Ticket checker 
Fire officer 
Dietician 
Model 


176 

36.96 

1 

0.21 

205 

43.05 

134 

28.14 

146 

30.66 

02 

0.42 

00 

“ 

236 

49.56 


.. 

167 

35.07 

34 

7.14 

98 

20.58 

1 

0.21 

- 


74 

15.54 

189 

39.69 

18 

3.70 

1 

0.21 

2 

0.42 

53 

11.13 

116 

24.36 

124 

26.04 

02 

0.42 

- 


11 

2.31 

04 

0.84 
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TA3LE-2.16 

ItIMl nar>MMri» i«jr »i«. 


Ros■jonr.es tij tho quostinn what do you l''’Ok for in a job 


Typii of rosponso 


Hifjhor Pay 
Security in j'-'b 
Accomodation 
Fow vjorking hours 
NVat and ciur.n onvirnniiiGnt 
WiJrkincj with mechini;.s 
Working with men 
Working vd.th people 
Working with women 
Working with both m,;n And w. 
Freedom of work 
Frequent Promotions'; 

Leave benefits 
A'lOro tours 
Vacations 
Sfilf-fulfilli'ient 
Creative expression 
Medical facilities 
High status/prosticjo 
Discipline 
Any other 


I of rt*spons9S Porcentogo ri 



rosp insus 

< > K n«K>i»p , ^ 

206 

60,06 

130 

27.30 

1sb 

3.15 

207 

43.47 

232 

40.72 

12 

2.52 

25 

5.25 

103 

38.43 

242 

50,82 

116 

24.36 

73 

15.33 

293 

61.53 

241 

50.61 

08 

1.68 

359 

75.39 

16 

3.36 

13 

2.73 

292 

61.32 

42 

8.82 

39 

8.19 


■BWtci. mtrm •jw. i* 


I'm! •' V 
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Not only tlv't tho girls prefer tr^litional occupations 
for t'V'ir sex, tnnr from the jobs are also 

very much in th:t lin',. Table 2.16 shows tho most of the 
girls look for gains in ? job such as, vacations (75.39), 
higher pay (60,06), frequent promotions (61.53), neat and clean 
environment (d8.72), few work hours (43.47) and working 
with women only (50.82). They do not expect the job to provide 
them chanci; for tours (l.60), self-fulfilment (3.36), 
creative expression (2.72), working with macnines (2.52), working 
with men (5.25), higher status or prestige (8,82) and discipline 
(8,19) etc. 

Table 2.17 indicates that most of the girls (51.03) foel 
that it is beino lucky to get a job. A very small percentage 
could imagine the job to provide them satisfaction (11.55), sense 
of achievement (8,6l), Feeling of success (5.25), c^'nipetence 
(6.72), strong (2.73), self-confidence (2.94) rand indepcn-ignce 

(6.93). 

Hence tne w^rk related perceptions show that girls do not 

. think for a "Career” which will provide them personal 

satisfaction or sense of achievement. They think about 

up 

"women's jobs" which they can takc/for financial or other 


benefits. 
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tabu-2.17 




f 



Perception about the feelings if they 

join some job 

1 


Cutegory of response No. 

o'f'responses P 

erci-.ntagi 

- 

j ‘ t 

Personally satisfied 

55 

11.55 : 

- 

Achieved some thing 

41 

0.61 

- 

A lucky girl 

243 

51.03 ' 

- 

/ji independent individual 

33 

6.93 

«■ 

Depressed 

- 

- 

- 

Frustrated 

- 

- 

- 

Guilty of neglecting home and 
family 

14 

2,94 

- 

A successful worker 

25 

5.25 

mt 

Competent 

32 

6.72 


Strong 

13 

2J3 

- 

Self-confident 

t 

14 

2.94 

M 

Mo ros'mnse 

05 

1,05 




WIflUP ^RU 


ifHn f i I# 
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■Caroe r Orient ati 

The girls by and large are found to have no aim and 
direction of the education, they are receiving. Whether 
it is the choice of present subjects or further education 
and vocation, they are totally ignorant. The analysis in 
the following six Tables (2.18 to 2.23) draws attention 
to the fact that how much they are in need of career 
Information and Guidance. 


Cho ice of Subje cts; 

In Table 2.18, analysis of reasons mentioned by 
girls for choice of subjects have been made stream wise* 
However, two factors are common among students of three 
streams. The Science (31.25), Commerce (38.29) and 
Arts (40.32) girls have chosen their subjects by chance 
and secondly, science (43.75), Commerce (34.32) and Arts 
( 38 , 22 ) students made the choices on friends' suggestion. 
Another interesting response is that none of the girls 
in all the streams was influenced by persons working 
in a profession related to their subjects of study. A 
very low percentage in science (6.25), Commerce (18,48) 
and Arts (13.44) have chosen their subjects for the sake 
of career. Only commerce students (44*82) visualize 
future in their subjects. Many students in Science (38.75) 
have chosen their subjects out of interest. Whereas a 
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TA3LE-2.18 

BAI ^ «qt K i M f«r M • 

Reasons for choice of subjects after doss X. 


nr ^rvi ev * 


i fr -ua.riifi 


No# of Rosponsfc?s nnd Percontage in 
Science CSSRSfis .t£.t5 

ti—r M 1 N 


rb*iv if 11 n n 'ni I- 


Interest in the 
subjects 

Higher marks in 
subjects 

Parents wanted it 

Friends suggested it 

Teachers advised it 

Bright future in 
these subjects 

More jobs available 
in these subjects 

Influenced by persons 
working in profession 
rolated to these 
subjects. 

\lant to study only 
thesG subjects and 
majee career in it 

Just by chance 


31 38.75 06 

06 7.50 - 

20 25.00 28 

25 43.75 52 

15 18.75 22 

08 10,00 68 

16 20.00 22 

05 6.25 28 

25 31.25 58 


3.96 

19 

7.98 

■N 

12 

5.04 

18.48 

28 

11.76 

34.32 

91 

38.22 

14.52 

46 

19.32 

44.82 

11 

4.62 

14.52 

09 

3.78 

tm 




18.48 32 13.44 

38.28 96 40.32 



39 




Educational Pr.-f.r...p.r,-s after Cl3ss-XII 


'Stream 

Fame'o'f the Course 

w: -w - 

r0spons os 

P^rcentago 

responses 

••iHt * tMii wwwu 

Science 

M.B.B.S. 

11 

13.75 


B < S c • ' 

14 

17.50 


Enginoeriny 

01 

1.25 


College 

12 

15.00 


Don't know 

30 

37,50 


No response 

12 

15.00 

Commerce 

C.A. 

13 

8.58 


B. Com. 

12 

7.92 


B.A. 

15 

9.90 


Sonio ^3?oxnxn(| 

19 

12.54 


Don't l.now 

39 

25.74 


No response 

52 

65.00 

/tets 

B.A. 

17 

7.14 


Typing 

25 

10.50 


Police 

04 

1.68 


Don't know 

73 

30.66 


No response 

116 

48.72 
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small nuinbur af students in Commorce (3.96) and Arts 
(7, on) c’l'"'’ thair sub] c'''.n v.'ihhaut interest. This shows 
the nc'od for career '^ui^'anco in assisting the students 
ti.- choso their subiucts after class X. 


Edu c a tional P.r “^ 9S3. • 

tS> **'**‘'-’** ■^" ' ». ««rI iJ f<.w «iba 


Stream wise analysis of responses on educational 
prcfarancos of girls present a very poor picture on this 
aspect. In all tho streams, n small percentage of girls 
have given thr.:;o tn four preferences. Most of the girls 
hovo aithor not given any response or responded as «dont know" 
The 3-4 pruferonccs mentioned by thorn are very popular 
and traditional except Engineering (1.25) mentioned by 
science students anrl Police (1.68) mentioned by Arts 
students. This shows the lock of information, the girls 
have. Thu question c-f preference can arise only when one 


knows the option>s availool*'. 


Vocjjtioii.9l.,Prefox«JP-'ias 

The case of vocational preferences is mom or less 
the same as that of educational preferences. As shown 
in Table 2.20, students have given 3-4 occupational 

1 triD to traditional and popular 

preferences and that too i- 

4 . thr. airls seem to have no preference 
occupations. Most of the gins 

which IS ln:llcnt.d from the fact that a large number of 
girls In Science (‘iS.OO), Commerce (87.12) and Arts (89.46) 



Occup-'ition.-il PrefurGnces after XII 


t ^ ■111"* 

Striiam 

iT mfiw4*TT 

•nrivwiAMma «*»■«■«•■» ^ ■•ui v ^ 

Name of the Occupation 

J> V ihll<S>V*t^Ti(VU \ ytflX ^ MUOa 

Mo, of responses 

»v tr a vtftra* LMmWF 

Perc?-ntaqe 

responses 

Sciv=nca 

Doctor 

11 

13.75 


B«Sc« 

14 

17.50 

\ 

Engineering 

01 

1.25 


Teacher 

02 

2.50 


No response 

52 

65.00 

Commerce 

C.A. 

11 

7.26 


Clerk 

07 

4.62 


No response 

132 

87.12 

Arts 

Teacher 

15 

6.30 


Police 

04 

1.68 


Clerk 

13 

5.46 


No response 

213 

89.46 
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TAaiErMl 


I •'■Form-'t ion nbout c'urr.;s/uccupations in subjects of study 


..... . . 

4 • V* ■ eiBp ^ hm** 1 ■« It M t« • 



Stroam 

Name '■’f the course 

No. of respons, s 

Percontaqo 

responsos 

Science 

Doctor 

16 

20.00 


Nurse 

22 

27.50 


Engineering 

04 

5.00 


Top ehor 

07 

8.75 


Don't know 

25 

31 .25 


No response 

06 

7.50 

Commerce 

C • I'l • 

18 

11.88 


Clork 

43 

20.38 


Doit f t know 

65 

42.90 


No oesoonsG 

4? 

27.72 

Arts 

Teachwr 

Pb 

11.76 


Cl ork 

35 

14.70 


Police 

12 

5.04 


Typist 

08 

3.36 


Don't kn'm 

75 

31 .50 


No response 

97 

40.74 
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coul'in't resi'ond. This in itst^lf is an alarming situation 
->->i:i'OL'.iot:' att&ntinn towards the need of career 
information for girls. 


Miration,,-bout .the. Coursej^of turly 


Again njt on the educnticnal or vocational prefsrenc-s, 
but on the information the students have about the courses 
or occupations available in their subjects of study, it 
is found (Table 2.21) that most of tiie girls Science 
(31.25), CotnmercG (42.90) and Arts (31.50) don't know 
anything. Quito a large number of girls in Science 
(7.50), Commerce (27,72) and Arts (40,74) did not respond. 


Information about Places of Employment 

From the above analysis, it is perhaps easy to imagine 
awarcjness camong girls about places of emplo'imient. Stream 
wise analysis in Table 2.22 shows that most of tiie science 
students either know hospital (30,00) as place of employment 
or don't know (47,50) most of the commerce students (64.02) 
don't knov7. Intnres tingiy, Arts students know either 
educational Institution (38.64) or government office 
(57.54). 
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TABLE-2.22 

Infyrnic'^tion about placi.s of employment 


Place of emoloyment 

^ w * » -1ir. j 

No. and Pe 
ScieTc 

;[;cGntage. of 

Co’mm*Grce' ’ 
N Y" 

.respiqnses ,in 

Arts 

H c/ 

Educational Institution 

06 

7.50 

03 

M « Ml 

1.98 

92 

.... 

38,64 

Hospital 

24 

30.00 

- 

M 

- 

~ 

Research Institute 

02 

2.50 

- 

- 

- 


Industry 

■■ 

- 

07 

4.62 

12 

5.04 

Business House 

- 

- 

01 

0.66 

10 

4,02 

S(3lf employment 

04 

5.00 

- 

- 



Govt, office 

12 

15.00 

28 

18,40 

137 

57.54 

Any other 

- 

- 

01 * 

0,66 

- 


Don't know 

38 

47.50 

97 

64.02 

16 

6,72 

No response 

*1 

- 

20 

13.20 

40 

18.06 


Company 
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Names of Occupations knovm; 

HHjIMMf r ■'ii • *•»«**■»' *1^ r*'** #»»■««« 


The e’urpoS'j was to sc^ how many namas of occupationsy 


jn (|f:nerpl, the students could mention. Table 2.23 shows 
that picture is qlocmy. The students in all the streams 
could nam.' only fuw, occupations, such as, Doctor, Police, 
Nurse, Teachcc, Clerk, Police and Government office. 


Ijif ti on, jiboji • 

Similarly, qirls lack information about self- 
cmpln/fiiunt, from the responses givv^n to the question 
number 19, 20, 21 and 42 three observation! could be 
made; 

i) nirls don't r^'-ilisG self-employment potential 
specific to their subjects of study, 

ii) they l .ck information about various selF- 
^.cifiloymjilt 0 :,>pOa.'tuAitics .available, 

iii) the/ also lack information about self- 
employed women, 

^osuro to Career Lit.-rnturo; 

i«,>w pill m » at, b k iA ^ w 

to 

Fram responses to question number 45/ 51, it is clear that? 


i) The girls have never seen or read career 
liter/ituro (Q. 45'»48) 
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’ Name of occupation 

' *WKairr Wi-j-n > * v i iiivr» mi mrw»mit ir •» 

No. and perceni-.nre oi r-spom',*. in' 
Sci&nco Crirn''-orc6' Arts 

N t N % :i " r/ 

»*^'***•►■'• * •* m m •» «(i«ni • » * i / p- t , . iJ 

- 

Doctor 

64 

80»00 

23 

15.18 

37 

15,5.; 

- 

Nurse 

38 

47.50 

1 1 

7.?6 

15 

6.3i 

- 

Teacher 

25 

31.25 

55 

36.30 

103 

1 

43.23 

- 

Clerk 

43 

53.7o 

39 

25.74 

i.<7 

36. si 

1 

- 

Engineer 

04 

5.00 

02 

1.32 

05 


- 

Police 

12 

15.00 

12 

7.92 

23 

i 

9,6i 

- 

Accountant 


— 

21 

13.86 

02 

0.8^ 

- 

Mechanic 

03 

3.75 

- 


am 

- J 


Govt. Office 

12 

15,00 

IB 

11. B8 

34 

14.2| 

■■ 

Compounder 

09 

11.25 

- 




- 

Beautician 

- 


04 

2.G4 

03 

1.2^’ 

- 

Army 

- 


01 

0.66 

am 

1 

mi 

pm 

Judge 

01 

m 

CM 

• 

01 

0.66 

•« 

am 


Advocate 

01 

1.25 

01 

0,66 

05 

2 .vl 

1 


•••—*-wn 



^ "***'*' *'* m •4* 

4—» ^ ■» 
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ii) 

iii) 

iv) 

R0S t 
job, 
Gnmi; 

SomojDth'-^ 

i) 

ii) 

iii) 


Con clusion 


Thoy hnvu not rood about n sinqlu job from 
-ii'iywhoJ'o (Q.4C) , 

About 10% of qirls Invo expressod the desire 
to acquire .■•nd rc-.'.d career literature (q.50) , 

About 80;, qirls have- never tallcc-d about the 
v/ork thoy will take up as an adult. (o.bl). 

of thiiin, who happened to talk .about their future 
men tinned only 3-4 n.amos of occupations which wore 
as rnoriiion^d in their choic., of sub]ects, 

observ 'tionsi 

• «• «» « * V a* a»aii»w 

84% (jirJs h’ve never visited a job site (q. 54). 
Those who h.-'vo visited hnvo soon only Te.acher, 
Doctor, Clerk, Nurse* c.tc. working. 

75% admit that they don't know how to fill the 
Applic-'tion Form. 


Thi .analysis of the responses rovoalod that* 

i) Girls proforrod Traditional sex-roles, 

ii) Girls had poor sulf-imaqe. 

iii) Thoy lacked information pbout world work, 

iv) They reflected furor of succoss. 

v) The identity ryvenlod by thorn was not as .a worker. 




chapter III 


INTERVENTIONS 


On the basis of the resul-t^ obtsined through 
questionnaire, it was establishecL there is need 

build up among girls positive self—con'‘d 
and ability to think criticall'y career development. 

Accordingly, a guidance programme was developed for 
secondary school girls. The progr*®^^^ 
inputss- 


1 . 


Career Information which JLxoeluded : 

i. 


discussion on careeres and course.^ £or 
study in subject are a a pursued by the girl 
at the senior secondairy school stage. 


ii, introducing career liteirature 

iii, preparation of a compenvilium of 

advertisements on «a'am±ssion notices” and 
"•wanted" columns. 


Counselling to bring abou-t cliangos in girls' 
attitudes and perceptions atoout themselves and 

about work. 

Presentation of women role models in science 
and technology to science students, in arts and 
oonmerca to arts an_a coimercre studonta. 
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During the acaJcmic year 1987-88, the programme! 
was a Iministcre'i on scicnc' stuJlcnts, Next year (1908-89), 
the programme was administered on commerce an I arts stukmts. 
Following are the details of the various activities of 
the programme ; 

CAREER INFORMji^IpN 

i • Discussion on c areers an I coursc-s 

Information about vnrif^us ciursuu was given through 
talks and discussions# For this purpose a lot of 
information was collcctcl, Publislicd carter 
literature provldt,3 guidelines r-bout the typ( cf 
courses or institutions offering those crursis. The. 
information becomes obsolete in due course of time. 

For the project work, the invostigutor d.opf-ndc-1 
largely upon rol^vant n* wnpaper cuttings f the 
previous and current year and recent prospectUKt s 
procured from various faucntlonpl f-nl training 
1 institutions. Employment News helped a li;t ns it 

contained a lot of information about occupational 
requirements. 
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The career information specific to courses in 
scicncfc/ commerce an'’ arts was disseminated to only 
students in these specific courses. However, there arc 
some of the careers which are open to the students 
pursuing any academic subject(s). Hence, information on 
the careers common for ell was disseminated to all the 
students. 

a) Careers discussed with all the students in 

science, commerce and arts wore s 

- Teaching 

- After 10+2 
Protective Services 
Fashion design/Technology 

- Physical education and Sports 

- Law 

- Mass Communication 

- Banking 

- Management 

- Foreign trade 

- Civil Services 

- Competitive examinations 
Occupations in Selling 
Service Occupations 

- Self-employment 

- Hoteliering 

- Computers 



51 


Career discussed vdth Science S^d^-^s 

— 1 —j-iM-r~ iP~Ki « m* * » •~i KitUfc_Mr4—^ ■•APmw.vn^ 

% 

Mesdicines Allopathic, Homeopathic and 

‘f '' ' 

Ayurvedic systems of medicine 

Para-msdical courses 
Engineering & Architecture 

Technology (in various combinations of 
Physics, Chemistry, Mathematics and Biology) 

Agriculture 

Horticulture 

Cin^-matography, Sound Recording etc. 

Animal Husbandry and Dairying 
Careers in Mathematics 
Careers in Physics 
Careers in Chemistry 
Careers in Biology 
Home Science and Dietetics 
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C ) Careers discussed with Commerce students weres 

- Chartered i-iccountant 

- Company Secretary 
Cost Accountant 
Taxation 

- Recruitment through Indian Audit an^ Accounts 
Seryice Examination# Indian i^efence Accounts 
Service Examination and Indian Railway Accounts 
Service Examination. 

4) Career® discussed only with arts students includeds 

- History , 

- Economics (included examination for Indian 
Service) 

- L(?jnguagcs 

- Psychology 

- Social Work 
Mathematics 

- Actuaries 

- Pine Arts 

- Performance Arts 

- Advertising 

- Pilm and Television 
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ii. IntroJ,ucina Career Literat ure 

* 

Published career literature is scarcely available 
in India Directorate General of Employment an I 
Training in Ministry of Labour and its counter¬ 
parts in the states arc* the biggest contributors 
in Vhis area. However/ some of the publications 
arc also brought out by a few ministcrius an 1 
some of the University Employment Information sn*l 
Guidance Bureaus. Assnciatic'n of Inlian Universities 
also started contributing some titles of career 
publications for the last decade. A couple of 
year ago, career literature by a few inlivi luals 
have also appeare.i. The girls were shown the 
following publications. 

N.Ci>EU ' UT. Publications 

I 

You and your future 
Careers in Teaching 
Lipik Varg Ke Vyavsai 
Kanoon Samban'dhi Vyavasai 

Architect, Civil Engineer Va Annya Karmachri 
Yatayat Karmcharl 

- Hamare ^wasthya Rakshak 

- Our Teacher 

- Jeev Sashtrlya Va Vanespathi Shastriya Vyavesai. 
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Pu bli crti^'-nG _q£....-3, R. T .B .S■ ^Ne w Delhi 

Central Institute for Research an.l Training in 
Employment iJervicc (CIRTES) unier Directorate 
General of Training (DGE&tT) Ministry of Labour is 
pro lucinq a lot ■■£ career literature. Following 
PuLlicatic.ns wore listrihute'l am^ ng students s 

- Careers for i.griculturrl Graauetes oc Allied 
Scientists 

- Directory of ^arf or Publications 

- ;-ivettising for r Career 

- ■Careers in Teaching 

'• 9 

Admission to Engineering (1st i^ogree Course) 
Careers in Mess Communication 
M.B.B.S. at a Glance 

- A,lmissi''n to Para Medical Courses 
History for r Career 

- Biology for a Career 

«. Careers for Science Graduates 

Careers for Arts i Commerce Graduates 

Careers in Accountancy 
Be Your Own Employer 
Selling as a Career 
Mathematics for a Career 
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- Cereers in Date Processing 

Home Science and Dietetics for a Career 

Careers in Protective Services 

Careers through Competitive Examinations 

- ' Economics for a Career 

Careers in Hoteliering 
Careers for Women 

Publications of A ssoci ation .o^.Indion Universities 
(777lTU)New Delhi8 " ' ' ~ 

Eollcwing Publications were shown 

Handbook on Medical Education 

Handb«'>k cn Engineering Education 

Handbook on Management Education 

Handbook on Distance Education 

- Universities Handbook 


gi'faiono 1 Guidance Unit 
EMI New Delhi s ' ~ --- 

JThe publicabions mentioned bel»w were shown; 

Self-Employment for Youth 

Information for Admission to Undergraduate 
Courses, 

Handbook on Institutional Training Facilities 
in Delhi 
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Miscellaneous Publications 


Polytechnics, National Institute 
of Fasl.ion_ Technology (NIPT) and a few colleges 
• f University of Delhi were shown 


Career and competition Times 
Competition Success Review 
Competition Master 
Employment Hews etc. 


(Magazine) 

(Magazine) 

(Magazine) 


Practical E xperience in Information 


All the students were asked to see the newspaper daily 
and purchase Employment News every week. Then it was 
discussed with them how to go through it, how to select the 
advertisements according to their courses of study, and 
further education and career. In this way all the girls 
prepared a compendium of press advertisements on "admission 
notices" and "wanted" columns. 


GROUP COUNSELLING 


After dissemination of career information, the 
girls were provided counselling which was aimed at attacking 
the myths about women and to bring about changes in their 
attitudes and perceptions in order to improve self-image 
of girls and to motivate them for career. The counselling 

f 

approach was highly structured and directive. The 
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qucations had been framed by the investigator before the 

Jt 

exercise. In all, throe group counselling sessions were 
conducted with each group consisting of 20 to 25 g'irls. 

The sessions were quite long, taking 2-3 class periods, 
but they did not appear to be long as the girls participated 
enthusiastically. Session wise details are given in the 
following pages in which discussion on various questions 
is summarised. 

Counselling Session I 

The counselling procedure was structured as 
mentioned earlier. The investigator asked the questions 
already prepared and in brief step wise it went as followss 

Q, What is masculine and feminine in your views ? 

' I 

Accordin': to girls, men are intelligent, string, 
angry, nut going, breadwinners, assertive,independent, 
dominating etc. and women arc gentle, delicate, 
emotional, obedient, tolerant, homely and dependent. 

(These characteristics as mentioned by them were 
written on the blackboard) 
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Q« Could you think of some men who are described ss , 
feminine (or behave like v/omin) 

Few men who behave like women^ end their behaviours 
such as voice like women, shy, tolerant etc. were 
mentioned. 

Q. Could you now think of some women who behave like 
men (or are described as masculine) 

The girls could think of some women whom they said 
are called 'manly women* . These women walk, talk 
and were assertive like men. 

Q« Do you know why these men end women behave like 
individuals of opposite sex ? 

The girls felt that by nature they were like that. 

It was their habit formation. Some said that their 
parents might not have taught them to behave 
jjroperly. 

It was explained to them that normally all 'tiie 

in 

individuals are capable to behave/any manner. We 
choose to behave in a certain manner because society 
expects us that way. But still many people have 
characteristics of both sexes such as attitudes, 
experiences, personal qualities and interests. 
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Q. Do you think it is better to have chsrecter- 
istica of both the types? 

Some said yea ; while others said no* Then it 
Waa discussed as why it is better to have 
oharacteriatics of both the types, 

The points emerged after discussion were s 

- One Can utilize the requirv'd qunlities in 
need. 

- Men could manage wcmdn* s work and women 

could manage men's wC'rk(thfjt iS/troditionel 1 V 
men's or women's work) 

- Women who possess masculine quolitios could 
live according to the way they like, 

- Both men and women become more independent* 
Conclusions 


It is advantageous to be andryyuous instc-od of 

P'-lrVing to trsdit iorl - CXOCCtp.rf J 

txpeccea qunlatTi s,oxpcrioncos* 

attitudes and activities. 

Couns ^llnq Session tt 

-cond ,e,.lc.n do=lg„e<3 tc question the 

prevailing attitude that the kini , . 

, ind or work in which men 

and women are engaged is different* , It i i 

* ' It was also aimed 

- -".wng them thtt wort i. 

= ^ <.r . wot,.n. The Verioue qUwetlone aieeuesM aurtng 
e session are sumnioried below i 
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. What are the duties being done by a girl or a 
woman at home ? 

The activities mentioned by girls were listed. 

,Por example cooking, clean-i-ng, washing, stitiching, 
home management, worship (Puja), looking after 
children, sorting their quarrels, teaching, 
gardening, paying bills for water electricity etc. 

Q. Are all the women interested in these chores? 

Some Said yes and some said no. 

Q, Do you know some men do and some men like to do 
these chores? 

The girls felt that those men who are able to do, 
or those who seek pleasure in these activities 
only do. Some men also do household chores better 
than women. 

Q, Let us see what are the occupations related to 
activities done by women at homo? 

The occupations were written by the investigator 
on blackboard against the women's household 
actvlties mentioned by girls. The picture 
emerged as given below s 
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Household activities of 

Related Occupations 


Women 


1. 

Cooking 

Cook, Restaurant and Dhaba 
owners. 

2. 

Washing 

Dhobi, Dry Cleaners 

3. 

Stitching 

Tailors, Boutique owners, 
Readymade garment dealers & 
garment exporters. 

4, 

H ome-man agement 

Managers of Hotels,Restaurants 
Boutiques 

5, 

Worship (Fuji) 

Priest{Pandit) 

6, 

Keeping accounts 

Accountants,Clerks,Cashiers 

7. 

Sorting out children's 
quarrels 

Judge, Advocate 

8. 

Teaching children 

Teachers, Tutorial Bureau 
owners, owners of nursery 
schools, 

9. 

Gardening 

Nursery owners 

10. 

Keeping and Paying bills 

Clerks, Cashiers, 


etc. 

The girls were f^hown that the men are engaged in the occu¬ 
pations L. tc'd to women's ti^^usUiold chores. It means^ that 
all the Individuals can do all types of work and gain financially 
as well as personally. 

Conclusion s 

Work is not related to gender. 
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Counselling Session-Ill 

After dissemination of information on various 
careers this session was organized. The purpose was to 
motivate the girls to take up a career. The following are 
the detailed experiences given during the sessions- 

Q. What are the courses or subjects for boys 
and for girls. 

The responses of the girls were written on 
the black board. One column was made for 
bo^rs and other for girls. 


Boys 

Doctor 

Engineering 

Agriculture 

Porf stry 

Computers 

Accountants 

Managers 

Law 


Girls 

Doctor 

Teaching 

Nurse 

Arts 

Clerk 

Typing 


Why we think these subjects and occupations 

suitable for boys or for girls 7 

Men are engaged in these fields and no 
women is there in it. 
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They have been doing well educationally 
and can do well in these occupations. 

Ono has to be away from home which the 
boys can afford while girls cann't. 

Girls have to lo'k after the family. 

If girls opt for these courses and occupations 
people will not accept ±t, family will not 
allow and matrimonial problem will arise etc. 


After listing the reasons they were provided 
information on the following aspects. 


They were shown the results of CBSE examination 
where girls were achievers and told that the 
girls didn't receive education or higher 
education previously in India. So education 
was meant for boys and hence it was dominated 
by them. Now as the girls are utilizing this 
opportunity, they are achieving equal to boys 
and many times better than the boys. It means 
that they have the ability ro study all the 
courses like boys. 

More and more girls are participating in 
Engineering and Technology as compared to 
earlier years. 

Information about the girls in new and male 
dominated professions, was given. They were 
told that VC ry s on they would be meeting 
women who have joined the professions, which 
the group fias mentioned for boys. Such as 
Engineering & Technology, agriculture. Industry 
owner. Scientist, advocate and Manager etc. 


Conclusions 


Girls are able to achieve like boys in all 
types of education and occupations. They should 
choose their Career according to their abilities 


and interests 
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PRE5ENT7.TI0N OF ROLB MODELS 

;,G we know from the results in chapter II that the 
girls lack suitable role models at home since from their 
childhood. Their identification with the mother means no 
ambitions/ aspirations and no sense of self-worth. In order 
to help girls to identify with career while respecting 
themselves as women/ career oriented women as guest speakers 
were invitied to the school. Most of the guest speakers 
represented traditionally male dominated occupations. The 
guest speakers talked to the girl^ about themselves and 
aboub their work. The role-models in science and technology 
were presented to science students and in commerce and 
arts to commerce and arts students. The role models were 
selected after personally the concerned institution/ 

office or the organisation. The purpose of the programme 
and expectations from them were discussed. Only,those who 
were convinced with the objectives of the programme, 
willing to visit the school and talk to the girls in Hindi 
were preferred. The presentations of women guest speakers 
have been recorded on audio-tapes. 
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Sel ection of th<^ WomLti Ro l e-Mo do Is 

critorio v?c.'rc applied in order to find 
out the suitable women role-models in the throe streemss 

i) The guest speakers should be from middle 
class background 

ii) The 7 should havt roce.ivcd their education 
from ordinary schocls end not from public 
schools/ 

j ii) They shoula n.present occupations with 
diffv rent level of qualifications. 

iv) They musl. have paved their may through hard 
vmrk fnd cheilcnges, 

v) Must be married nnd up to 40 ycarjs of age, 

Vi) Heve positive attitude towards life and work, 

vii) Could t<.ilk at student's level, 

viii) Should be impressive persons 

ix) Guest speakers from the same gcogrephicel 
nreo 'f the schr.>vls, were preferred. 

Jcbf] oT w.imen Rwle •' t J. ■ •. l.u„‘»cie nee 

1. Genetic Ls(. 

2. Snil Scii.ntist 

3. Biochemist 

4. /architect 

5. Physiotherapist 

6. Home Economics Teacher 

7. Computer Engineer 

8. Indian Police Service Officer 
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Some Guidelines for the Gu e st Speakers 


Tci rge t Grovvg 
Duration 


XT & XII Class girls 
20-25 minutes 


Pltase talk about your work - your home life and 
act as a positive role model. 

Talk about your work as interesting, socially 
useful and personally satisfying to you. 

Talk about how and why did you choose this job. 

I 

Please show the students that you like doing this job. 
■ Pleaat, mention whether you wero married or unmarried 

at the time of your employment. 

Kow marriage and children effected (altercd/not 
altered) you career. (Only positive image is tc be 
given) 

, Please be positive in your talk and show yourself 

Eis rounded feminine being, that is, how you have 
combined home and family Life with your job. 

Please don't mention any n^ eqative effects 

puestions asked by the Gir ls„^„_guest^* 

The girls were instructed to first listen to the guest 
speaker and they were free to ask the questions after the 
talk was over. Fallowing are some of the questions asked 

by girls s 
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9. Occupational Therapist 

10, Electronics Engineer 

1 1 , Tcchnlci -n C < li > .*ptics 

12, Physicist 

13, Computer Programmer 

14, Medical Ij^oratory Technician 

15, Immunologist 

% 

Jobs o£ Wome n Role Mode l s in Co mmt rce a nd /rts 


1, 

Oank Officer 

2. 

Company Secretary 

3. 

/jccountant 

4, 

Insurance Agent 

5. 

Historian 

6, 

Population Education 
Officer 

7. 

Astt,Station Director 
(AIR) 

8. 

TV Compere 

9. 

Social Secretary 
(French Interpreter) 

10. 

Manager(Parivar Sewa 
Sansathan) 

11. 


12. 

psychologist 

13 

'■’m! rvnrmr.ur 

14. 

Rc'ccpti' nist 

15. 

Police Inapoctor 

16. 

Advocate 

17, 

Research Officer 
(Internetional Relations) 

18, 

Modical Social Worker 



68 


ii Why do you like doing this job ? 

ii) Why did you choose this job 

iii) Who had influenced your choice of job ? 

iv) Any object Ians by your family members ? 

v) how are you treated by your fellow workers 
and boss ? 

vi) In which school have you studied ? 

vii) What activities did you like at you school 
or college time, 

viii) Do you like cooking and needle work ? 

ix) Is it not a burden to do job along with 
household responsibilities ? 

x) If a girl opts for self-employment and set 

up some business/ her family has to spend money 
and make efforts for her. But after marriage/ 
her husband will claim it. Then why should 
a girl's family help her ? 


Some of the Highlights of Quest Speakers' Talks 


"I am not working merely for money. I had the 
desire tv. achieve and that I have done by using my 
abilities and skills”. 

"I was not the kind of girl who will dream about 
a *'Rajkumar'' who will come one day and marry me". 
"We are not given any relaxation in training and 
we were not behind the boys either". 

"I was afraid that I shell not get good match, 
but still I liked to do this work". 

"Our men colleagues also find equal difficulty in 


work" 
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■'I enjoy vjork likt e m?n/ ptrhcp.s rnurt. then 
him”, 

Whrtevor I pm tn^lry, it ir, buCrUGf of my job/ 
otherwise it could novtr hove boon possible". 

"I accepted the chi Ufngt. cf frequent trensfors 
& new assignments", 

"Good sports v;t‘imc.n c.irn tiamo rnd ft'mo". 

"Four things to i'.- bettor - .U;sir^./ dodicr-ticn/ 
devotion rnJ dctcrmintti o"« 

"One is capable tl m.'ny tliinys," 

"Husband of o w(.'rkiny wt iHcomos co-epr riitivo 
and shares household chores". 

"One should not .'it idle', 

woman can do ovt. rytr.itu: e nd is mere powerful 
than a man". 

"I am the first lady using Isotopes r.nJ Radiation 
in this liulu", 

"People: disc m '.yd m that k-ii( lliruj business 
is not for girls". 



CHAPTER-IV 


evaluation 


The- programme was evaluated by girl students, 
their teachers, throe principals and counsellors. 
Separate questionnaires were prepared for students and 
the school staff* ( See Appendix II & III) 


b y Gir l ,S^tudents 


The experiences of the girls about various aspects 
of the programme aoe summarised as; 

i) Almost all the girls wanted to continue further 
study in the subjects which bhe/ nod chosen 
in the +2 stage. 

ii) They know a large number of occupations open 
to students in Science/Commerce/Arts courses, 

iii) All of them were satisfied Vvri th the information 
nrovicied to them b\it still they felt the nei’d 
of further information. It was encoureqing 
that they could acquire more information 
independently. 

iv) They felt that work is eoually important for 
them as it is for boys and would ft.el proud 
to take up some work. It could make them 
usefu] member of the society. 
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v) rnry ir[ipr'’'&s d by tli. irif o-''iTia tion, 

moldvitioa i^rifJ insoiration p^ovid^■d by 
v;oman gut;s 1; sp^-akurs. They felt that 
insjJilG of difficulties, they would bt 
able to managi c--’rcor along -.jith home and 
family, 

Suggostlons^ ; g iven b, ,tnr> 

Followinq nr.: thi, i.ucfgoations f'iven by lirqr' 
numoor of girls 

i) Tlii'*. tyi'. of nroqrnmmo 'Should b( conductod 
in all l:h>- gdrl'; scnools. 

ii) Almost all th,* girls felt that it was quite 
late to start the progrimnie at +2 stage. It 
should h.:Vv. started after class VIII. 

iii) The c ji'aer i.u'ormation provided novy should 
liaee K.e'i rov.vlded to thei'i before, class X, 

At that tiii.e, it would hove bc':}a mere us ful 
to tliuJl. 

iv) Some of ^'n. girls felt th-^t th.' programme should 
start from Lh_ bf-^ginning of the academic session* 
As it is V- ry important activity and rfouiros 
sufficient tin-iv, it shuulci continue during 
vaentio ■nls o. 
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Evaluation of tha progr amni,e ,by Sch ool S taff 

The Piincipals, Scicnc<i» dommerce and Arts teachers 
and the Counsellors in the throe schools expressed the 
following views on various aspects of the programme: 

i) The women guest speakers were very effective 

in generating interest among girls, motivrating 
them for work and could bring school in contact 
with work. 

ii) They could talk about all aspects of their 
lives, such as home family and career and 
could give the message that home, career and 
family could be combined successfully. Only 
one staff member mentioned that guest speakers 
should have taken the girls to the place of 
working. 

ill) Tho speakers weci,- able to demonstrate the 
benefit of non-traditional career choice. 

iv) The students really need career information 
and they v/ere provided it in groat detail, 

v) Such programmes should be organized for all 
the girls schools. 

vi) The aspects of programme which appealed to 
the school staff were! 



Impressions nf Guy^t S^fcok/rs^about ,th(; pt'oqrammo', 

f'ost Mt.- womii-n roln..nvjdcis woro s'^urprisscl in 
the. byqinning to knovi/ about this programme. They oxorossed 
their haoDiness that adolescent qirls w-vru also gtttinn 
the much needed attention. 

The response from them v/as v> ry encourriging. Thoy 
enjoyed the way they were asked to speak and expressed 
the desire to contribute to this oronramme or similir 
programmes, if invited. 

« 

Thuy also inlormed the Principals of the schools 
that even if they are not paid any ticavelling expenses 
or honorarium they wore interested to visit the schools 
to motivate girls for education and c-aroer. 

Guest Speakers belonging to occupations in mass 
media said that it is a very important area which was 
neglects 1. They thought io introduce it tnrough some 
audio and visual programmes. 




C!HPTER“V 


COlJQLUSIpji a:v!D_.SUGGZSJJO^^^ 


The progranime to devolop career potential -''f girls 
is first of its kind* This prcgranimc s^'eks inspiration 
from the National Policy of Education, 1956 viihich whiln 
committing itself to educntion for equality lays fmphasis 
on girl's participdtion in vocational, tt-'chnlcal and 
profvjssional education at different levels OvS also to 
promote women's p-irticipation in non-traditional occupations 
and emergent tochnologios, Further source of insnir-ttion 
are somi. the parameters of women’s empowarmrnt, such 
as, building a positive soir-imaae and solf-confidence and 
developing ability to think critically etc. 

In order to achieve ribov^ goals, guidance can 
contcibutn substantially becau':n fh^.. nrlmacy concern 
of quidanc. is i. lividual dovalnpnicnl of human potential. 

The contention of the present programme is that each 
individual has potential and^one of them is ability to 
uo work which is generally unrealised in case of girls, 
Through planned cjuidance activities, girls can be helped 
to dev Jop the car>,pr potential. 
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It is visu lis.'d in tho nrosont study hh. t thj 
socio-cul uu'al ruid dovL'lo j.,.. 11 c:il consiclcrntions prevailinq 
in our soci^rty are the major hinderancjs in girls' carver 
development. Tne girls feel more comfort '.>le in prefer ring 
stereotyped roles rnd are afraid of loosinn sfclil noorov-il 
in case they look for thc; new roles f^r v/nmen tod~.y. They 
lack career information and rolo models in their lives. 

Hence, it is necessary to r..iSf> the consciousness of girls 
to identify bhemselvt:S as iiidividu-ds. Tne/ iieed to be 
helped to question their abilities •nd linitat’nns v>fith 
the goal of occupying a suitr'ble occunation-'l rolv. 

This programme made an atten^pt through v.arious 
intervention strategics tc nurture in girls positive 
self-imagt’j sp]f-confidenco, m')tiV'tion and decision 
m-'king I'll' dev'd-opui.-nt C’rrvr potonHai. If corv^ei' 
inf'^rm-.tion dis'-.emin--'t^’d fulfilled thr to develop 

career awarenr’ss about the world ■ f v^ork ^nd cntccr 
motivation among girls, wonu-n role models \/ont t'ao 
extent of improving sclf-im ige --f girls and instiiiinq in 
them confidence to choose suitable occupational (troditionnl 
or non-traditional) role for thorn. The group counselling 
sessions helped to orinq ub'Ut chnnqv s in cjlrls in their 
stereotyped attitudes towards humon attributes and oducntional 
and vocational options available. 
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This’progrrjumv, striv.rd tr. ini Li .to o." qjrls 
prnc'-";^ ''f thinkinq finH ^■>rinq thtmcuLv-.T f m' •^uit-ible 
and solf-fulfillinq Cv'.rvKTS » Most, "f tho qi.Tls Mav'.' aavi>.'- 
soen themselves in the I'olus of teach.■•i, la'-'/Vvr, .o.nqin> ?r, 
scientist or industrialist. Now they are able to put 
efforts to prepare for these* roles and to f-'co d-i-ff i cul fj. s 
coming in the vjqy of adoption of lif<.-stylo h.asfid on ther.'^ 
roles. 

The proqr.inline ilso proved to be an a-jont in inflnancinq 
the staff of the p.rticipnntin.; school.s. The teach.;rr,, 
counsellors Mid orincip Is porli.iiis unawii'v. of the 

effect .'f th> ir own nttl tuoon -n .-ducatloa-O voc'tional 
cand personal develop..'.-nt oi I'u- girls. The woman qui at 
speakers also yKork'sao.d to Tifluonc'd by th. Impllco ti oias 
of this proqr"’rr.ri,e. This ati’-'-'O to i. t.u .'j <■> t fimc h io sone 
personal impiicr aons in ■•}(!'.n i.r. .ri»I ('sa* .,n»ai 
implica tlo.ir.. 

PJI \C7.T TM. T’^IGE'IITTO^ 

It is cleT" from tiie in’lv’Is .;i airl'.’ racoons s t.> 
the v.arlouG questions in the quccti' in.I r....act'jas of 

students and staff of participatin*, sc’iuoJs th-t the proMir.wrv. 
wos much ncv'.'ccl for ,->11 tha cf.hoa.lr. .i it rdr'Ui'l ^ nin 

in early arc of a. cr.n'! -.rv ri'- ti mi. Thoire ir-* •'i numb-''" '"f 
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activities which the schools can take up with the help 

of teachers and .ounsollnts. However, some of the 

activities such as counsellin.'j, helping individually 

and collection, compilation 8. dissemination of up to dato 

information etc. require the services of a qualified 

counsellor. In order to be effective, the acti'dties 

\ 

should be organised as a well planned school education 
programme v\/ith involvement nf th'-* school staff and parents. 
In order to give idea about the role school can play in 
career dcvolopment of girls, some practical sunq.stions 
are mentioned here. 


i) Appro ach t o ,Gir 1 s^|^ _Edu^ation 

The approach of the girls schools to girls* education 
to 

should be/develop a human resource. The schools should 
help the girls to develop as individuals. It has been 
seen in the schools that most of the teachers encourage 
oox-^cteraotyping. They segregate subjects, skills, 
activities, hobbies and behaviours etc. by sox which 
is the major hurdle in the way of girls' dovclopmont as 
individuals and their adaptation of new roles. Hc-nc 
It IS high time th't all those conenrned with education of 
girls examine thoir own biac:es and pre]udices causing 
hinderances in realisation of career potential in girls. 
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ii) Girls Wead So^^cir'i Attention 

Cmici dvVv lop..).,r!t ts e procuss vifhicl'i cuAtinut,s 
through the school years. Cl-'ss X Is th-' crucirl 
stage when th-ri' is ;lrop in caro^ r com"ithiv.nt <'>! 
girls. Tiiey begin to give priority to tri-'roiago th 
further educo.tion or trainin,. Due to th oox-typod 
development and sex-rolo pressure from th.- early 
childhood, girls faci. tho iradi tion.-^l s.x-rol'.' pr.;annr'..*c. 
In order to h -Id girir, to vsean-. from l.’nor'-ssuro':, 
they should ' : «|Lv;n sp>ci.al attention at r.ch"C'l 
and Ml i.’rly stag-*'. 


iii) Providing C,u;v-:r 

T.io Siirls o'^j in gr->'.l rK.\d of inf-irmot!on. 

Gosidcs r^naru'if tli- i’' '.yes to the yyo’>'ld f 'vork, 
inf'-'rmaii'Ti i: iiv-'i- :■ t^. • In chaor.Inn and prep-arinq 
far th . *v k .-dao. Td. dis I'iintlnn of inf orni'd' rna 
dmini; 1 ( 1 .. pro^r jisMCj ■'’S ip")i cil hy all uvl 
sunur/ in lh.j i,c.e 1. Ttv/n., t: t -mk, th. 

girl'. chi', a (h r subj cU at olua tw” at '"m., 

if they ai., yducUianrl an.', 'rcu ‘at'.irial 

inf-n.iatiori in tr,, ir choa a c'urs. o -f U'*''/, th y 
a .M. most r.'C'Hivt f ic* Tr.’y rini '‘i.-va li a. ■ i.a i'l'ir 
coui*;..'. t tui/ n’ (u''Vnr cou'Sis or Ir’lniaa 

t"’ “ c’ a ia ’ .1, r.co, th*'.' sh 'uld .>a T'jvi.'iod 
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accurate and unbi'^s cl earner in-f^onnation. They 
should also b? provided information about occupotionai 
and employment trends such as p or cent age participation 
as well as aroa wise participation of vvomcn in various 

occupations! '' ■ 

Reading about occupations is highly stimulating. 

It helps to develop understanding -ibout various 
occupations, the nature of work, qu,'lifications and 
requirements for entry etc., The girls should be 
exposed to up to date career literature. 

v) Providing suitable Role Modpls 

The impact of women role models on girls in thu 
programme sugg^^sts th it there are many w-'ys in which 
the school can help the girls in dev^-'loping sirlf- 
confidenct; and vvork rel.'tf'-d identify. Tho rolo 
models could be effectivti even to college girls nlsu. 
Besides women guest sp>->akers Iho following activities, 
though sc,m to be simple, if taken up in tha school 
could provide girls exposure to and encaurogij'ncnt 
for participation in all types of carc-jrrs, traditional 
as well as non-tr iditional. 
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1) Tfachsi's or counsollorc con tolk "ibou'i. succocsful 
i(V''r.i.n workers in tr-diL l on.->l and n'.rv.tL-n.riUionnl 
occup'itions. 

2) The iilos on ncin:ni.nt f-f airls and wMon in --nri’-’.is 
fields such as toppers, award rocipienta, Ic-irlnn*, 
social workors, writ-i'S, ..lainont r..s '-.rch^-rs wtc. 
could bo maiiitainod ,.ind hjoi-lny-d. Ev(-r th..' uirls 
could be asked to coll-cb -^nd filu tnj-; f/pu of 
m^teritjl. 

3) PicturGsof succunsful "'omnn, school 

I 

successful cnT.;'.rs vb pr.;5''nl, c'’iih] bo ■tlsplnyed. 

4) Sp cinl nchi..vcr,ii}nts f nny sbaff mumo.v i,ny be 
hicjhliahtod thia'Uuh disoJoy or in school \cRi,'riibly. 

b) J‘;1^'ntion of woiHwH wlio .'Uy. sucCwSsfully copinij v^ith 
.-■nd onjoyinp djfforont lUf styl.s iTi-^y m 

6 ) iViijntion :'Tay bt rn-tde ab'tub l;c^l •^'ll.!^n ochiov;;ro on-'i 
oci!J .'VjV'i I'roiii M'ci jli-v >li s.idv.in I t;(,i ctions of 
th^' socli'Ly, 

V. Provldinrt IndLvi^'u .J As'’n 1 ■ nee 

• rlt • > t « i >-*4 ■« 4 I 1 • » K • » M 

DissciTjrTI Lon 'I inf'■ iw.■'tinn t.o nirio ond hif.hliahtino 
tho p.chipv(-'m'’.'nts -if womon Ji'f'r} ih-n : r p-.t suff icion c,» 
Thay much cr.o-^ individual'/ 'v’hjcb ci'uii’ n. ('one 

by trained counsollox's. Al' 1“'■ rir'ie n. M ii, Jp in 
oi’ucc. tlon d .n ' v I id ■. ' i-. ; ri rli ip pud te 
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in'iividu:;!. T]‘,ru rirt 
lifv Vi'Mjch rT'c Ttflocl: 


girls li-'V' iniit k'n vi3v^s of 
d fliv i: ;h .ir 'ur^ choice 


of subj;cts, cctivitiis anc’, hobb5-<G itc. Thj girls ore 
bcund ta fac»-i clifficultiw's- s-':-;cifi<: t*' tncir own in the 
proccfis Lf txplorin.j new al tc-rn-nivta choosing among 
thrrn* Tha qirls v^ho b; cn?.,' mor' cmv'' nt'-oarlly s.x-tyn/ci 
duo to t'hcir traditionol d‘-v( lap’o. nt fin"! it chflicult 
to OGTcnlVv thvV<'iS()lV 5 as iniiividu-’ls and hav-' Ijw self- 
esteem. Tho counsjllor c-'ii help ^u:se girls to av'^rcorne 
this SOX”typing and express their attribut. s, ’/i/lnilu 
counselling the girls fnr car.>,r -.nd c-iuention, the 
counsellors should n. t .Ut tlii :r bi,-"i d altitucl s end 
perceptions influence. The couns Iliu's in th-; girls 
school should plan th ir qui h'oet- 'cLivjti^.s in such a 
way that it develops in them put'ntioi ^ i becomj sensitive 
tc their needs, to understand vvn; t'v;/ ore, what they CcTi 
expect ''f Lajms..lvos in or iv-r i'j ^Lv lop St'lf”rospyct. 

This self-rcspGct sh )uld inclu-'^ th ir soccifically 

t 

fpniininu qu?,liti.:3 c;s v;oll on Ih-ur com"‘.tLnc' in 
educational, vocational uc. 3'noi-s ^ci'■1 ■'chiovements , 
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Although this progxamiie is primarily ainu)*; toviards 
dovi^lopiiwnt of c*’’.rt^^'r pOijiuial of jirls, but guidance 
workers and cducatii-nists will believ. that innny its 
suqgestions 'in! implications ar,-. equally applic-iblu to 
boys Usj- The boys liko qirls tlso sjem tJ lack career 
inform■'ti'ju 'nd perhaps thvy nlso choosi Iheir courses 
oi stud/ rj careers lithor by chnnee or on tk^' advice of 
friends, parent and rii.itives i.-tc# Th,/ rol. models ovoilnWo 


to b^ys m-.-n trV.Jtion-'lly s.-x^tyned in nttrlouto'S, 
bJaaviours and ‘jccujali^ns, They ou, nUo in nud of 
suit'ble r'U r-r'lelc ‘vho -’To nndrecynius. H, nca, in orior 
to dev«i‘’P hum .11 res urc-o, ail tkit students wn-,thci' khoy 
are b. /s r jirls sl^'uid ou nr'mf'id with inf'^rmnii'-n -'bout 
v/o^l'"' i'f w'^-rk, 'Id i.iMuinfjful nnH »;uit:nhln mal<. -nl 
rile m d'le ".i'nifir'Oi in the '’r'S^oit entaxU 
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Appendix-I 


Department of Educational Psychology,Counselling Guidance 
National Council of Sducr tional Research and Training 
Sri Aurobindo Marg* New Delhi-110016 


Que stlonnaire 

1. N ame s 

2. Age s 

3. Class & Section s 

4. Date s 

5. Mother's educational 

qualificatjun s 

6. Mother's occupation : 

7. Father's qualilications : 

8. Father's Occupution 's 

subjects 

9. Write belov^ the compulsory/CifVlich you study 


10, Wliy did you ti-ikr* up those subjocts’’ Tick ) the 

relevant reasons, 

interest in the subjects 

higher marks in the subjects 

parents wonted it 

Friends suggi sted it 



(li ) 


Teschers advised It 

bright future in these subjects 

more jobs available in these subjects 

- influenced by persons working in profession related 
to these subjects 

want to study only these subjects and make career 
in it 

just by chance 

any other (please specify) 


11. Which subject do you like inoro among the subjects you 
study ? 

12. Would you take up the same subject in your further study"^ 

Yes/^o 

13. Please specify the course which you would like to ioin 
after XII class. 



( iii ) 


14. Nome th-„ (Kcupp,tion(s) you would like to enter. 


15. 


Whot pro Lh«.. CeutiJc^/Occupotionu pvpil .--ibivr in the 
subjects yr’u utudy? 


16, Whici' uubject/ijubjocta weula y>.'U like to study oft^ r 
XIX claWv^ ■’ Tick ( ) your rnav;c“r. 


Engliah 
Hindi 
yonskrit 
Mfitht'fnetics 
P.'jycli'^'l cjy 
Swci' 1 iqy 
romrpv rcc 

i! j/kliiij 

Histor y 

Political Science 

Home ecit net 

Gcogr nphy 

Economics 

Geology 

Art 

Music 

Donee. 

Vocational Course 
i'hysics - 
ChcMlntry 
Biology 
any otlier 
not decided 



( iv ) 


. 4 -,-, Q-i-iidv '> Tick( ) your answer 

17 . For how long do you w^nt to study , , 

Certificate course for 1 year 
Certificate c..urst. for 2 years 
Diploma Course for 2-3 years 

- Degree Course for 4-5 years 
Post graduate degree course 
not decided 

18. After cfualifying the Gourse/Degree, where would you got 

the employment^ Tick (, ) your answer(s) , 

Educational Institute/School etc. 

- Hospital 
Industry 

Research Institute 
Business House 

- Self-employment 
Govt, office 

Any other (Please specify) 

- Don't knew 

19. Arc there any opportunities of srlf-crnploymcnt in y'Ur 
(a) subjects of study. 

Yes/Hc 

(B) If yes, please mention below the type of sclf-cmployment 
you know 



( V ) 

21. (^0 Ho ycu kn-w nt If-cmploycd girl? 

Yos/t^o 

(i') if y(£i,pK“i.u wriU Ixlow her nemc. /rcjc/qurliiiccti miJ 
rnd ty]x uf vork. 


22. Whnt nre the problems which Yvju fhrsee in the wey .i 

women (jpting I'.'r gi U-cmplcyment. iick (* ) your rniswi-rf’. 

It ck -i m^Tc'l Guuport fnjin t.-jnily 

- Inck r; iin.'-neir'] 
n^.ciLtrl nreasurofs 
nttitudu of frmily 

feelings of insecurity Eibrut success 

fcc’r of ft'ilure 

less Ijfird working 

l(iiS knowledge. bj> 

lew rick taking 

more inclined t..Wcirds raprrii'gc 

- becpuse they tTc girls 
nny other (please specify) 



In your views, how much successful p.re the girls in 
various occupations? Tick ) yr-ur answer. 

equally successful to th'-ir men cello agues 

more successful to their men colleagues 

- Less successful to their men colleagues 
cannot comment 

V!ho is hard V7orking? Tick ( ) your answer. 

Men are more hardworking than women. 

- Women are mfre hardworking tluan men. 

- Both men and Ws>mon pro equally hardworking. 

- Both men and women are not hardworking, 

Ccannot comment 

Which stotemont is right ara-ng the following ? 

Tick ) your answer. 

Men arc intelligent then women 

- Women ere intelligent than men 

Both men and women are equelly inteiliejent 
“ Cannot comment 

» 

Which statement is right among the following 
Tick your answer. 

Some occupations are meant for beys only 

Some occupations are meant for girls only 

All occupations are meant for both beys and girl 



( vii ) 


27. Whr.t r girl sh-Jiild do in your views’’ 

Tick ( ^ ) your answer (s) • 

t*j look beautiful 

to loam to do make up 

to learn t-; be Vi.mcly 

tc' get higher eduertian 

tc be an idoal-trrditionrl Indian woman 

to do Service 

to d.'i Some work at home to earn money 

to loam t^. repair hovischold items 

to le<m to repair electrical appliances 

to attend tc the guests 

to ierrn c.^oking special dishes 

to plan household matters 

to show anger 

to do shopping 

tfi keep accounts 

any other activity (please specify) 

28, What is appropriate for c schecl leaving girl student? 
- to get married and stay at home 
to receive higher education 
to get seme training 

to do seme work and leave it after marriage 
t'-i do some, work and continue it after marriage 
to do some work (job) ?.ni net to get married. 



( viil) 


29. What is morej imp'.''rtFnt for you? Tick i \ ■ ) your answer. 

- home making 
career making 

heme making and career, both 
any other (please specify) 

30. If you join some job, how would you fe-tl? 

Tick (^/') y^ur answer, 

personally satisfied 

achit vtd something 

a lucky girl 

an independent individual 
depressed 

- frustrated 

guilty of neglecting home & family 

a successful worker 

competent 

string 

- self-confident 

any other(please specify). 

31. Under which conditiTs could y^u w-jrk? 

Tick ( ^ / ) your answer. 

co-eperation fi support from the family 

nc co-cperati n & support from the family 

criticism from the family 


all cf these 



( ix ) 


32. Whst is the attitude c£ men towards working womens 
Tick ( ^, ) ycur answers. 

independent 

out of their conbrol 

proud 

- good home makers 
home breakers 
good wives 

- irresponsible wives 

- good mothers 
neglect children 

- efticiont 
traditional 
intellectual 

- crude 

any other(pleese specify). 

33, How many working ladies do you knew personally? Ploasc give 
the following infermation about them. 

S.No. Name Qualification Work/ Organi- 

occu] 2 _^i^ sotion 



( X ) 


34. Among pbovc niLntionofi women^is there nny one who is 
your ideal ? 

Yes/t^o 

If yes, write the name hero. 

35. Why should a girl work^ Tick ( ) Y'-iur anowor. 

to earn the living 
to support the family 
to fulfil urge to do something 

- to use education 

to satisfy herself mentally 
to inflate her ego 
to feel superior 
to escape from household chores 
to have status 

- has the right tc work 

~ any ether(please specify) 

36. How would you like to be identified? Tick ( /) your answer 

as a deughter 
as a wife 
as a mother 


as a worker 



( xi ) 


37. H'.-w 0 rnsn is known os'? Tick { ) 

- es 0 worker 

- as a ion 

( ^ 

* 

- sS s husband 
as a father 

38. When should a woman work? Tick " 

when sigle/unmarried 
when divorced 

- when widowed 

work otherwise also 

39. How should a girl/womrn behrve in a 

« confine to feminine behaviour 
behave in masculine manner 

- behave in masculine or feminine 
way accordinsy tj situati'n 


yrur answer. 


) yur answer. 


situatiLii ? 


40. What do y.u d. during your leisure time? 
Specify yur activities. 



( xii ) 


41. Do you think a girl/woman cm combine home, 
family and work successfully. 


Yes/lSlD 


If no/ then give reasons below. 


Pi:,RT-II 


42. Name as many cccupctions as you know. 


43. 


Name aS . many 


" ccu’-'r-iti .ns in yriur stream as y u can. 


44 . 


From above mentioned occuoations name 
are meant for girls. 


those whigh 



( xiii ) 


45, Do you know lit£rr?ture c-n e-luccoticn?! pnd training 

fccilitlGS rnd on inf jrmc\ti..n rbout Vnrious occugetions 
in BVf'ilpble? 

Yes/Nc 


464 Hnve you ever read this type ■-£ Literature? 


YesAo 


47, Please name the egencies/institutions pubUshing this 
kind of information literature. 


48, Whet ty^iie of information is given in this litere.turc'^ 


4'\ How rrii-ny jobs have ya\i read about? 
(Name those jobs bcl-'w). 



( xiv ) 


50. Do you feel hhe neerl to ccquirc rn.'l rcj?d cducrtionol 
end occupeticnel litcreture? 


Yes/SIo 


51. Do you ever talk ebout tho work which yru will do ps 
an adult? 


Yos/No 


52. If yes, please give seme dGteil. 


53. Whom do you talk to about the cducati ineil rnd V’-jcationol 
matters? Tick (^ ) your answer. 


- Teachers 

- Counsellor 
Parents 

Relatives(Please specify) 

- Friends 

- Non of these 

any other (please specify) 

54. Have you ever visited a job site cr soon carefully 
a person working? 



( XV ) 


54 (b) If yes, iDlersc write, the following letrdlss- 
nomc oi bhe ijccupption(s) 
piece(s) of work 
Nature of work 
Qualifications 

Pey 

Any other ietail 

55♦ Whet ic yc'U !■ ok for Jn a Job? Tick (.^) ninong the 
fvd lowing. 

- High pry 
Security in jrb 
AcC’''miTi-jHatii-n 

- Pew working hours 

- Neat and clean environment 

- Working with mcchincs only 
Working with inliviiuols 
W'-rking with nv n 

- Working with women 

- Working with b .th men & women 

- Freedom ' f wex’k 

- Frequent pr'.m 'tions 
Leave benefits 
nv'.re t',urc 

Vacati jns 


Self-fulfillment 



( xvi ) 


CrGrtivc cxprcssic>n 
medicrl fpcilitios 
high status and prcstiv^c 
discipline 

tiny ether (plGoae specify) 

56. Do you know how to fill the rpplLc-'ti n !• mis? 

Ycs/No 

57. Do yt'u over think what is gciing t > bi c'fii' ' r v -u’’ 

Yes/^Io 

58. Do you ever think what Jo you ror-lly want t bt. ? 

Y£S/1^(_- 

Xf yes, (plerse specify) 


59. Which of tho following occupptiv ns ci girl c ul 
Tick (y^"') y-^ur answers. 


c/ 


“ Printer 


Draughtsmen 

Heme economics Teacher 
PoJio & TV Announcer 
Jewellor 
House keeper 



( >:-v±i ) 


tic <nTj.‘b±C-± C n 
Tc'Itr-phr nc. O-pC. rT'toor 
T'-iar ^±lot 
Hcx'ticxa ltxijc±st 
Ivi darsc, jTi' Tc_ r'd^e-ar 
arcrln ±-be: crt 
InsusTr nco 
o 

Intc xr±' XT Ic c-'-r’.-'t; 
l?tt(l±GC‘ Irispt-otoir 
FoirGS-t 0£i:±cc:;ir 
R.C. £ x'i.-jt. X «"'££• n Mocinc*’^3-C 
Recep-tir nJ-si:: 

Stvin* /~ty "Lst 
CVxi^r-tiejrG 'JL o. lan-t: erxt 

MinxriQ lari j ■Ln»-v^ r 
Bus c> nQurr tc^ar 

Axir ti. St: OSS 

Dcncroar 

^T^JL rrst_ 

Ti c ICO t Clntc' c lee. r 
Fxarc. 0££ic.€_Tr 
IDx cr t i cr X £=> n 


Moiel 




^€'nclix"II 

iWtTi U.I— -Amu I « ttMl 1 


Proaramrae Evaluation Purforma 

I-'kAMr««Mrub W UK 1M kk.V«K.M 

CFor Sfcudsnts) 


As all of you know that our proorammt is conplote 
with your interest and co-operatiun. Serna aspects cf this 
programme might hav.-* appeolc-d to you .mcl you must n.-vo 
been benefited by them, while othrrs might not have. '!‘}e 
would liks. to know your oxporeionces to impeove our pro(/r'’mmo 
further. Hence, give your frank views on tho following! 


1 . 

WheLhor you will study 
your present subjects in 
higher education. 

Yds/No 

2. 

Whether you know a largo 
number of occupations open 
to you. 

Yus/No 

3. 

Wnethor you are satisfied 
with the information provided 
to you. 

Yes/No 

4. 

Whether you arc satisfied 
vAth discussions held with 
you. 

Yes/No 

5. 

Whether you still need moro 
assistancG. 

Yes/No 

6. 

Whether you can now acquire 
information independently. 

Yjs/Ho 

7. 

Whether doing vwrk is equally 
important f'Or a girl as it 
is for a boy. 

Yes/No 

8 . 

Whether to take up vioirk 

is must for you. 

Yos/No 



( ii ) 


9. Whiither boys girls sh'^uie’ choosf 
different types of occupations. 

10. Whothc-r it is difficult for 
you to find work. 

11. vVhether you would feel nioro 
proud to b-j known as o w-rk-.r 
than as a w3fo. 

12. Whether you fofol th't y'^'U 
have become o useful .nLii'-bor 
of the society, 

13. ’Whether the women guost 
spook .^rs have been able to 
relate th^ir education ti' 
their occupatiuns. 

14. Whether the guost speakers 
have been able t*' combine their 
hom<j, family and career 
successfully. 

15. Whether you will be able to 
combine homo family and 
career in noor future. 

16. Vt/hethor you can face any 
amount of difficulties 
bravely in order to continue 
work, 

17. Whether such programmes should 
bo conduct^'d in all girls 
schools, 

18. Give suegestinas to further 
improve this progrramme. 


Y ^;s/^ j 
Yos/Nf', 
YeS/M J 

Yes/M' 

Yos/N ■) 

Yes/M ' 

Yus/No 

Yos/?so 

Yos/*‘’'' 





Progrommo Evrl’'*‘tion Porf'^rmg 

(For Principil, Teachers & CounsclJors) 


A programme to develop car&-^r potential of XI and XII 
class scionco stuutnts was conducted in your school with 
your co-operation. Sarn>> aspects of this course mijht havo 
appealvjd to you and athers mipht hot have. Wo w^uid like 
t*' benefit from your considered views on, v"rinus ^so.,cts 
of the programme. We, therefore, reguost y )U to expr^^ss 
your frank views on the followings 

1. Did the visits of gu^st sp.. akers Yes/N'.' 

create general intecest. 

2. Did the speakers mutivatu girls i'>,r vi/'Tk. Yos/No 


3. Whiithor th., speaker was successful t-^ Yes/No 
bring school to contact with work. 


4. Whether the sp£,ak©rs Cv.uld talk about Yes/No 
all aspects like their education, wrk, 
pay, marriegv;, family, sr-tisfacti'^n 
from work, utility of work to soci -ty etcv 


5. f^onbion below those ns’^acts M/hich 
w. ro n.'t covored by sp.;-’kcrs. 


6. Whether speakers h<avc' stressed positive Yos/N'o 
values. 


7. Whether the speakers could given moss age Yes/Wa 
that career and family life could''be 
combined successfully. 


Whether tho speakers have ta'>en able to 
demonstrat.' the possible benefits ^f 
non-tra'1 tional creor choice. 


8 . 


Yas/Na 



( ii ) 


16. Dr.(Mrs.)Shanti Chandra Shiikhar 
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17. Mrs. Rosee Arya 
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